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HEFEEAEOBEZE (F5E) 2BEL TV TR O DIL, HEBN R
BHTHE, 1 20BN TEFHAZTLEIAT-> T, 3 CICERIS
BB SO X ) RIRERBNL K ALNLEHH1IEENL ) O
25, FhUE, 1o DIFEIRETTFTNVOBERNETH D, S5 ITERB
L UOEEFR TR G OBMOTEE T ESE TV L LTRSS L 2%
D, ZOALRXA=IDOLRDPEPFEATELRVDOTH L, £\ L, S

IZHFEZ B R 72, HODREIT® 5B ORELIN S D X 9 iR %E
fToTWVAEW) T EIFIEICEEC v, L72D5> T, HERIFIREZ IS L
HEFRHRBRICAK L, #HEIC T -7 LT, BHEZZEEW) Xy -
PEIESND &) BREREIE v #RIEH 5 BT EETH S, S
FRINAHEDOE S 2 KDL VL VOO BIZ»HGORENY — % FE(L
LTLE ), WMBORED 71l 5 2 oz inid, A5 0EESO AT
JRIZKEY, #EE~ 21T 5,
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ZOBBEIMEHE SN L 72ODL T LWIFEREDH ) FIZOoWT, 1Ty
FEHOBENOERT D, Z LT, TIhOELNTMAZ EERE &
P9 5 FERLHMOIGEHN IR L, oo —7BIEICEHMT A2 L
FHWET 5,

BEREFN

[l

2. B

VanPatten & Cadierno (1993) % Ellis (1994) 1%, £ > 7> k (input) — 1
V747 (intake) =77 b 7 v b (output) £ \V9) 3 ODB\EENS S 4
S AGBREETVERRLZ (M1), BSHERORMOERMIE, 1

Ty A Y TATIIEZEA YTy MUBBEETH L, 1Ty PLld
FRERESINDIFET -V OTRCEHET, INORFEBOHE»S A

EEPHAPO AL LFOTNTEEL, 174 7 L3 (accommoda-
tion) & ¥ A7 4 (EREMAR) OFRESE (restructuring) 22T 2 8ETH 5,
FETE Y AT LTH LOEREADC AL RIE 2B 2L TH Y, ML
ERFHLWERBEADP A2 L1280 Y AT 2 DMOEGHZEANT B 2 L
T& 5 (VanPatten, 2003, pp. 52-57)0 f 7' v b—A T A4 7 OB\FIZ LY,
FERBEDVAT LETEICHE - 2L Tnwb, SCITHEREIRE&ZLE, 1
YT NDEFAD—ENA Y TA 7 END L V) HTH D, FEEDITEED
A7y M si, 47y oL BE®RE DHEELYE (form-
meaning connection), FDIEHIZIA VT A 7 EINTIY AT LOFIZASL, &

BHEIA YTy MIESWTY AT L% HSALEMITHEE L Tw < (crea-
tive construction) o BE#E O BLHI & @ H 12— b L THEH L 72546 (over-
generalization) %2, T TIZHE L - HEOHHIZ ## (transfer) S TH
SREICEMA L7-%A12, BRY (error) BEL S, HLwA ¥ 7y MEBAFOD
SCEBAN & D IZ D W24 (noticing-the-gap) 12, WS REHLHIAR
WCHRERASHRE 2, k2L, 7T 87Ty FOBETHL, TOBRETIEI R

SRR S 7SO 2 ffio TEIRZ o — MLL T T 5,

HH

\
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i l %ﬁ%ﬁ%—————l
12T 9 b —> L7407 —> VAT L |—>T Y T b
(5770 17

1 B SEE A (VanPatten & Cadierno,
1993; Ellis, 1994 (235 <)

3. RE/REYRIRE & BA/RBVFIGE

Krashen (1981, 1982) %45 (acquisition) & %73 (learning) % [XH L T
Lk, SRS EFOSEMET, BoRnymE: (implicit knowledge) & BH
TR, (explicit knowledge) D 2 DDHEA L HF#H A E L Cikm SN T &
720 WERIYARRE, S EERMICEET 20T, GEHBIOTHi &
HZHETH Y, HEWZLHIZX) 77 Al WETHY), SiFlZL 58
HETE e SNb, —75, BRIHGE, SHET ERNISEET 5
bOT, WEHAOESHZAMHETH Y, G ZLEIZL ) 7 7 2 A5
FETHD, SiBICLAFHLWHEETH S (Ellis, 2006), F72, BH/RMMGRIZ
#Aif e (planning time) %% %, SiEBRICHE R YUz Tn5, HHl%
HoTWDEWD) LT TH C E\vibitT\wa (Krashen, 1981; 1982),

BEREHRITHA R I I 227 =2 a VBEEOTT, 4 ¥ 7y bADOKD
S E ) CEHAI O - PR L o dfE e CEAR IS, —T7, IR
BRI BE IS BT 2 0FEFE L W) AB 2B 2 @ L TERE NS, L
72935 T, SUEREOHE RN % H RO ERTH 5 o

Krashen (1981, 1982) 1&, WE/RAYHIRRIZZEEEOE L IZHTEE b 2725, PR
BHFRIE RIS L TE= Y — DR LR 72 2§, #E 12X o THERIYHN
FRICIFZIE L v W) R & 505, BIURIHIGROSE % #/NHli L T
b LBbhsd, —J, Ellis (1994) 1, K 12789 & 912, BRMED A
YTy PNOROEERET A EEERIL, BEEREOAE-FT v 72
BT s & FEL TS,
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RIS R D SR L 2O S Wil L (recast) OS5
EELTHR LD, BMOETIEN 7 4 — K23 7 (corrective feedback) 1247
V55D, BRNHFROGEIZ XL 25855 v,

—~
—
~

: What did you eat at breakfast yesterday?

I eated rice.

: Oh, you ate rice at breakfast.

Yeah, I eated rice at breakfast yesterday

S v o3 v S

S}
~

Where did you go last weekend ?
1 goed to Tokyo last Sunday.
Oh, you went to Tokyo last Sunday.

S I

Yeah, I went to Tokyo last Sunday.

LR 2ODFFE e T A &, Bk LZWIRARRD A > 7'y PADKR
DEEIDZ L DDD, (1) THE, HMTEFOBFTOBE®REEZTIC
R DY eated % ate ICETIELCTIELWERZ A v 7y FLTWwWA, L
LD S, ZOEEIZEF eat 2SABHIBIEF TZ OBEIEA ate & AH
ANCZLT 2 28 2BV, LzA > T, BOFVE LI E&ReT,
R - 72T eated ZHEVE L T 5, eated TH RN ST I 227 —
YAVPHMLTLEINSTHL, DF D, #BEEETHEIG yesterday »°
ERHM LT T2 05 Thob, —77, (2) DA eat BABIAIH) T
HY eat-ate EIEFMAEAT AL EZTTIEFEH LTS, LoT, Ro7cl2
3 goed 12X T BHAFD went L WVIIFVELICL > TR EAH I ) went
LRNEL7=DTH B, T L2, BRI PHARE L TR SICH
BkL TV 5o PRHEA 2 WIS REE O S WE LIZE D » IR L
LTLIV, BROLEZ L2VWOTERNEIENFTE 2V,
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4. 1 >7 v NEHRDOIEEE

PER DTN 7 SCGEIREII L OBRICES 2 B T TEEArDH 5, B
W7 e LT, S EO BN A ORIC, SEEROERRZE
B EZIT) . 2F ), ERHMEIEREIEETLLEXTWDTH D,
LA L, EHRHEENEL SN SEARO BEL 2 RET 2EETH Y,
HESHEOLERRONENLZDOLOZBEIILZLOTIRE V. 20X
2, SEEAEREER, M1 0BT RIIENEDORHOHICHED D O
THY, THICVATLPBESNTORWVERT, 77 N7y ho#HE%
RS I I > T e (Lee & VanPatten, 2003) 3 $IXIEMEZ
VAT LRIEETHIENHETH S,

12Ty b ——> A7 ——>[Y AT L |—>T I Ty b

2 ;{5 722307383 (Lee & VanPatten, 2003 1255 <)

42T 9 —> AT —>[ VAT L |——> T T b

K3 A7y bEMOLPIEE (Lee & VanPatten, 2003 1255 <)

B 2 (BRI 7 ORI R R L2 0T, 7 N7y MEBICHESE LT
THELZPHFITLDDTH D, T LTCHIEE, 1Ty haAf v T4
J LTV AT LCHELBRICERE L TLHMELZRL TS, 7Y T b
HENIFE B AHE TV A0 HEL 22 L TRFFEOWE S 2 HH 512138
RGTHLDS, T M7y MEBNZE ) AT 200 EZ0H OIFZELE 7
FHEIL WD TH D,

&C, 2HITHMLA-SERMBREZEE I, CEHHos ¥ I
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TINTY PEEAD ETBHMBD % R, BEHEEHAZICS [
N2 222 lDTHA) 0o BVFENTD 5,

5, BELICEDESE

CCETEEREILBIT LA Ty POBEREEL BTS2, TR, A
Y7y MERBERLCEREIR EO L) ICBEB LS AR E D, Ellis (2012)
3407y MO TRER ) T4, M LICHED < (exposure-based) i
L 229 ¢ (response-based) 8E & I HH L, RigEE A~ 7y b
Jin (enriched input) & A > 7 v b ®5ffl (enhanced input) (ZHI453EL TW 5
(p. 285) o W ILHE (frequency) ZPH:E L, HF 13221 E (saliency) (2[4
B D, WINBRDOSZRT L V) MTIIEL T 5,

A7y FoBE
MLK%6<%€E
17y b z:%dﬁﬁ‘%{ 17y oAk
B2 3o i
K4 A>Ty Mo HEE (Ells, 2012, p. 285 (2350 <)

5.1 4> 7 v bOEn

HROPNTA YTy VEFDPA Y TA 7 ENTIATLADOHIIAL, [5
AT ZE ORI —HBEATH 2, MBIV PIZA Ty bbb A VT4
INEREEDPTH D, A VT VO—HDORNA Y TA 7 ENELI L%
ERDEWENIA Ty POBIIZITNEZVITER W, ABNREEE
V) BRBECHFEAAMEREL LTHEE LTV HARANEREZICL ST, ATy
FOBERL BN LT, HIEE T2 LEEEEL A v Ty
FEREIZHRDZEIZLY, ZOBERFEICR O RE 2R T LEND
%0

BELVIH)FHRBREIZBWTA v 7y PE&FELT L LT Total
Physical Response (TPR) 3 5N 5, Z OIgEH:E Asher 12X 2B &
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intake

input

M5 : 47Ty heArT47 DR

Nizb DT, SillEE e &y Ef L 2 EA3 ¥ LX) SE0oEELH
BETLLDTHL, EFIF)V A=V 72 TEKZHEML, SiirH5E
THIEEABET S, ZLC, EEFHEMPRET A RICEG 2 Ho TR
BT 52 EDROOND, TORELEOKERIE, (1) FBHE D53 WA
IFTHEHZELES, Q) @A aBL kMG LEATAI LIS
SO L2 HEKICT S, (3) SURD O EREZHERTE 2 RARERICH
ET L FCTHMRMNARSIEEZ %D T4 (Ells, 2012, p.58), 512, 2N
FCIRAEEPEKIORREZ AL TSP B P2 HMPBEHICE=Y —T 5
ZENTED, BEIDOIRRIZ LA o 28T E BV AEREIE, BETOSRS
DR CE Do LIRS D LN TELDSTH D, T OIREPIEER
DIHIEPSEASND T DLV ESDILTVAED, KOBID LS 12, B
W& 2% EOBMEL SO BT 2 L TE 5,

Touch a boy who is wearing a blue shirt.

Give the flowers to a boy that you like.

COFeEER A — ABH L7z b 2% Simon Says Th b, ZDX — LD
HANZ R (it) 2% “Simon says” & 5 - 72 EIIEFDIRIZLIA, b
Lo T ICEZORIRIC L7205 > TRWIT R W E W) Bl b D TH 5,
RICIEED L) @ AE L TE LV EV ) BROAMP D 5, L5 T,
RUSNDZME IR EARTREZ RS PED L TH2Z TR S v,



JoKEFRm  No28

7 — L CTOEARM 28R 2 KR (BH, 1986),

Touch your hair.
Touch your nose.
Close your eyes.
Open your eyes.
Clap your hands.

Raise your hand.

Oral Method DGERY 2 3712 18 A (oral introduction) A% %, [ 158
BATIE, BEPEREDRLONE S LWL TEEISE) 2T 275
TR - SRR EHE R E 2B AL, EBORLD) =T 14 v 7~ED
BT, HEEAICE->T, HELTAEHAH @V L LEHL, X
DEEET HZ EHTE 5,

KL, HBEFEEDOARTL (‘1 Have Never Seen You Before” (Part 1) Orbit English
mmm;z%ﬁzmawj&w)wm%%%ﬁ#%@m,$ﬁ@§%f@

BWESETIEEZRY B LG > T, KALOANELZ TR 72FETH D, #Ft
EARLTILBEE THOMAIE 1 M2 X 2 \AS, [EEEA T4 [IZZDff
HHEEZESC L TWD,

This is a story of a safebreaker, Jimmy. As soon as Jimmy left the prison, he
came back to his house to get his tools for breaking safes open. Two weeks later,
a safe in Jefferson City was robbed. Nobody knows who broke the safe open.
However, when the safe in Jefferson City was robbed, Jimmy had left the prison.
He moved to a small town called Elmore and fell in love with a young lady. He

started a shoe store in Elmore. When he started the business, he had decided to

live in the town. Soon he changed his name from Jimmy Valentine to Ralph. D.

Spencer. He made a lot of friends. One of his friends introduced him to the lady,
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Annabel. Jimmy and Annabel gradually became friendly. When they were en-

gaged, the shoe store business had worked well. Jimmy had firmly resolved to

give up breaking safes open. (BH, 2012, p. 113)

5.2 47 v bosgft

A>Ty MEmIE, BEHHOMBBEELZHEC T I LICLh /o Ka%
WRZE) LT rmNeFTERTHLD, 407y bufbid, BEHEEOZEEE
LTI LICENVROERREE) ETHHENLFETH D, BN ik
LTI, LFEERFHRRHFRICLAD, THETIWAED, 2T 5%
CHY A LIZE > THEEN LIV ROERTLTHIETH D, T
HIZBWTIE, ARV TIELWEGZW - ) &, HHWVIFIR S
L0 3500 202 BHLLZbDTH S,

6. RICICEDEE

A 7y MLH (input processing) (B Cld, R & ERzfiG €, A
YT NRAYTASEDLIEEHNE T D, 4 Ty MUEIEENL,
FTHEEEDA Ty LB EOMEREZWHSPICT LI EPHAY — T 5,
DF ), FEREIHREZ WIS BB AW 2 FIEEEL, FhE
IET 5, 204 7y ML E BIAL L 72488 L1 > 7y MG
(structured input activities) T 5 o

YL EER A RO & IR T W5,

(1) f#f % A~ (interpretation task)' 1 EDIIE L 2T 1LE R 5 2wl
MEEG

2) ZORBUIMEE 2R LFICEDA 2Ty FOREE LS

(3) 2O It IRER & %o B2, FRREIRMT 2, Ky 7 AICF =y
7EAND, ELWIEEZRIRT 5, Maiid, THTRTAE, LarL, »
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FTHIZLA, ZOMBIEELZEIRICEE30TERVY, KERO Z &1
WZEab0td5

(4) ZOiEENE, FTERICEMEYSTL0, Zhh 5L EEOEA L
BRBICRODPE D DD, REFISHR) 2RETHDD, EWIHHIZZRS

(5) FHBEA YTy VEHGOAENEICEESE S, A% (personal)?
ﬁm%mﬁﬁA%ﬁx%ﬂ&Hh@&%&w(pmw

Ry 2 7 OB I FEFICHEREOENCERL W ETHL, €
LT, Lee & Vanpatten (2003) (Ifi&Eftb 1 > 7 v MEBZ KT 57200
HARFTA D0 T, KDL HIZHRRT W5,

(1) —KEC 1 HH 2 fRE &
(2) FRICERZ L ThilT &
(3) ILhoT A AT—ANEER

(4) DEEXFOMBOA > Ty &z
(5) 4 v 7y baflio TEREF UM% S X
(6) B H ORI % 5 |2 &PIC BT (pp. 154-158)
T, fE(bA v 7y MEBDPHEROLFREL LD L) IR L 200 %,
RafRfC 4G, W, SZEREEZEIC, LRLolHlE FlEE B0 2055 &5
THIEIZT B,

(1) Combine the two sentences into one using a relative pronoun.
a. Sarah is a girl. Paul loves her.
b. Sarah is a girl. She loves Paul.
(2) Who loves whom ?
a. Sarah is a girl that Paul loves.
b. Sarah is a girl that loves Paul.
a. ( ) loves ( ).

b. ( ) loves ( ).
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BRI EZEATLHICE CHWSONEFHIE, (DIZASGNE L HI122
WHEA I (sentence combining exercise) TH b, TDFITIE 2 DD %
RRAEFAEZHCT LI OOLIZT L EMME R L T0b, —7, Qﬂﬁ%x

T, EHZRVD Z L3, BIRMUALGE %2 & U0 O RERRY) 7 B# 2 £
EHTT0D, BRAAFOIREBWETIE () WO A% (Paul, Sarah)
WANED L Z LR L2w (BH, 2011),

(3) Transform the sentence using the word in the parenthesis.
a. Tom plays soccer. (vesterday)
b. You watch TV for two hours. (last night)
c. Mike studies English hard. (last week)
(4) Read the following activities and check off the ones that you did yesterday.

a. I played soccer. ( )
b. I watched TV for two hours. ( )
c. I studied English very hard. ( )

B)D &) LHESRAIMEEOMEMEL LTI RS LM N v
DHMGITH Bo —T5, (4) I XWANEEICELET 2, ZOLITIAERER
HDIREIFD R FERIEIFNE SO AR E DI RFEE KT L) HIKF
MEBZHIZT L EEZEZONTED, ZORIFHDHFAENSHEEANDLHD &
EET LI LR D, BEDOREBE -ed 3TN EBERN ZEKRE b 72
ZWOT, FERFIERLHEZEF TToTLE ), -ed 3HERERY Z2 A 1EAM
EHRNDTH D, BEOREE -ed ZEATLHE, )0 k), FlFH
EEBITEATIUL, FEBREGFICL ) ZOXHHE f@&%?%ﬁ? &
AL TCLEY, TETaIa=r— 3y EoMifEx 722 wSiEER
RERZMT RV, @D XHIC, EFEEIRLELES 2, Ui
DMEOH RSP LN L SBIEO LSRR 2l S 2L, FEBFIHED
IEEERINTS XI5 (Lee & VanPatten, 2003; Wong, 2005) o
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(5) Change the voice.
Hanako loved Taro.
(6) Who loves whom?
a. Taro loved Hanako.

b. Taro was loved by Hanako.

(S)EARBLERLENEZHRRICERT 2B 2 F)VTHY), 45X
BORFETE—HMIIAVLNTWEHETH L, (6)1F, HlIE, EHO
FHE L TIETOKREBICAER 2 BT Cnaia L, KERAMETICIER 2 T C
WLIERINL, TORII—HTELE a, b O BRIRNSELY A7 THL, C
WL, RUDOLFADVEEETHH LML TL L) T RIET 2FEHTH
b0 BIDLHIZ, 2ODOLDERDENZHR ST, BREYEE & ZHRED
WIZERDPE D ZENTE D, FEREVMIAI L) &, [EN] |
FOKDTHb, WADECIERDENTH L, &) TIERILONE
Wk, stk BT NIERDOERT 5D TH S, Ellis (1993) 12D [A]
FDEH PN SN T 0D, ()HNOBFIIEBOZOF T 2R o
(1) 421 DARDNEA DT TS, 2 D KINC Y72 o THRATE A 21 T

a. The ship sank on its maiden voyage. (1)

b. The ship was sunk on its maiden voyage. (2)
(2) #21 1 BBy FTHATVS, #22 1 HPNY FTHATWTRT A
5FA 7o o LT

a. The man was killed in his bed. (2)

b. The man died in his bed. (1)
(3) #21 WSy THELT, 2 (L Iy THEDL TZOMIZIE
BOFHIL-> T D

a. The glass was broken when someone knocked it. (2)

b. The glass broke when it fell. (1)
(4) 1 D REMIC S v VB RoTTFLTH D, #2 L RBHI LAY v
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VEFTLTWS

a. The shirt dried in the sun. (1)

b. The shirt was dried in the sun. (2)
(5) &1 1 F— TN TIENTVD, #2 17— TV TIZh
TWTED TV, > T b

a. The milk was spilt over the table. (2)

b. The milk spilt over the table. (1) (pp. 74-75)

77 hTy bDEE

CECTEREICBILA Ty FOEERICOVTRRTE 2, L
L, 77 87y MEEIZERYSZWDITTIE RV, 77 7y bOREILHR
WHEOM ETHL I LIEE) T TR\ FMER Y AT AWML LT2H LT,
T N7y RS AL, BIRIARRNOT 7 A% AE—-FT v 7L,

FEREOWWE S 5o AR, B, ZIOMM 2 CRHE (pattern
practice) 1&, WD LICHIRIHTH %,

LS, 7o MNTy boORREE L TRBEORM LIEERETH LA, T
N7y M REET DL, IS 3O0DKENDH L L EET L, TO—D
DROSORMETH L, BESHZELT L LS, FHRFEISVIWI L
LBRAZLEDF vy FIZRDE, HILHWVWIE, HDHWIEESIIZL 2
MOV L AZBHTH L% 5L FET S (Swain, 1995), 2F 0, 7
Ty FEBEHTAZUSBE, FTTU My PEELEI LI AGOR
B (555) RO EL L 2HEMUT L, BNV EDPHLIDIZER L
VW, fRR T WS ERBLDIZEDZFT NI bRs e Vo 72 B D551
L Z & (noticing-the-hole) 754 >~ 7w s DIERATEZ Z AT BT
L, ELWEEERKICA D { (noticing-the-form) ® T % (Swain,
1998), LT, FHENVIELVWSHEALBTOR) 25 EHEA LD
W ZE DO\ (noticing-the-gap) & , FREESREIADTHE, 2D
I, TNy bEREEMHT L ERIEE, MEA Ty POEREEA~ LN
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8. £ & &

AR CIECEFHPAOKRT CICEBEZRT L V) RERM/ Y — VB E
ERELVIFERER Iy F LTV RV LR L, 2L T, £.5
EEGBREERARL, ZOBREIMEESNLTZODOET LWLFEREDDH
FZonwT, A7y NEROBENPLER L, 17y Mok (IRE
WEW LR g b RO EE o Cigg L i s, sz f1I v 7y v o
Wi A7y Fofb ICHGEENL, A Ty IO BARE % )5
& LT TPR, HBEEADFI &R L7z, RUMZHED CHREICE L TE, HiEl
427y MEBIOERIE A RS54 %2R L, BRNaE, #8EF, Bk
ZHNCE 5T, FEROEIRBE DRVIZE R LAS BRI 258 2 7R L
720 AERHWFEHE A EBLT 2 FAESCHROTZEHMO € ) — 7B EICEH#H
T2 LEMFET %,

r:um

x
1. Ellis (1993) Tl3f#fR ¥ Z 7 (interpretation task) LIFA TWAAY, Z it Lee
& VanPatten (2003) 2SEME4 A48 LA > 7 MEHE) (structured input activi-
ties) L IFIZAFETH 5,
2. Lee & VanPatten (2003) 1315309 (affective) &\ ) JHFEZ W T W5,

51 A 3
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Input-based Grammar Instruction

SHIMADA, Katsumasa

In second language classrooms, some teachers are likely to have their stu-
dents produce the newly learned target structures immediately after introducing
the items. It seems that there is a mismatch between how teachers teach and
how students learn a second language. The purpose of this paper is to examine
how a second language is learned, and to discuss how teachers should teach
grammar on the basis of the second language acquisition (SLA) process. In the
SLA process, input comes first and then output; therefore, learners should not
be required to produce the new target structures as soon as they are introduced.

Input-based, as opposed to output-based, grammar instruction can be di-
vided into exposure-based and response-based instruction. Exposure-based in-
struction can be further classified into input enrichment and input enhancement.
Total Physical Response and oral introduction are effective ways of enriching
input. Frequent inputs cause learners to pay attention to the target structures.
Using bold text, underlying and highlighting are ways of enhancing inputs so
they are likely to be noticed.

Structured input activities are good response-based ways of teaching gram-
mar, which do not require learners to produce the target structure; instead,
they involve a stimulus to which learners must make some kind of response.
Principles of response-based instruction are discussed in comparison with tradi-
tional grammar teaching, using examples of relative pronoun, past tense, and
passive voice.



