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1. Introduction

Concerning the use of authentic texts in the EFL classroom, mahy
papers and books have already been written and published by many schol-
ars. Many articles emphasize the usefulness of using authentic materials.
The conclusions of these articles seem to be as follows: (1) It is necessary
to teach genuine English as found in authentic printed matter so that
learners will be able to use English practically in everyday communica-
tions, (2) Because one aspect of teaching language is to teach other cul-
tures, language teaching in the classroom must provide the learners with
a lot of input about the culture in which the target language is used with
a use of authentic materials, and (3) Authentic materials can motivate
learners more to study English because they are more interesting than
artificial materials.

Some statements which espouse authenticity in the EFL classes are
also found in the preface of the textbooks for EFL courses. They are of-
ten along the following lines: “The articles have not been rewritten or
transposed into ‘textbook English’, but are, as far as possible, presented
in their original state. As such, they are true examples of what English-

speaking people around the world are actually reading about Japan”
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(Leonard, 1998: introduction); “Dynafnic Reading develops students’ pre-
reading, skimming, scanning, and critical reading skills through task-
based exercises and high interest, authentic readings’ (emphasis added)
(JACET Kansai Chapter Materials Development Group, 1996: back cov-
er); “The dialogues recorded on the tapes are presented in the most real-
istic possible way. Therefore we recommend this textbook in order
to understand and acquire English as used in real life” (translated)
(Yasuyoshi, 1995: p.i); and “Interviews in this video cassette are precise-
ly the living English. Therefore learners can enjoy listening to genuine
English as spoken in America, though the materials are certainly of a
higher level” (translated) (Ohyagi and Kiggell, 1998: preface) .

On the other hand, some papers point out several problems of using
authéntic materials in EFL classes. They are (1) Authenticity (of the
texts) is a relative matter (Breen, 1985), (2) The inappropriate use of
authentic materials promotes linguistic or cultural imperialism (Oda,
1997), and (3) Authentic materials motivate the learners but it is not be-
cause they are more interesting than the artificial ones (Peacock, 1997) .

The main purpose of this paper lies in making an assessment of the
above discussion concerning the use of authentic materials through the
analysis of the result of the questionnaire survey conducted in EFL
classes at a university in Japan. Therefore, as the first step, I will have
a closer look at the present state of the discussion with special regard to
the following points; (1) What authentic materials are by definition, (2)
How they are used in classrooms, and (3) Several problems of using
authentic materials in EFL classes. Then, to achieve the main purpose
of this paper, that is, to make an assessment of the present state of the
discussion, I will make an analysis about the result of the questionnaire.

The objective of the questionnaire survey was to know how learners
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felt about authentic materials and artificial ones. The scale options were
as follows: interesting/boring, enjoyable/unenjoyable, meaningful/mean-
ingless, exciting/dull, satisfying/unsatisfying, appealing/unappealing,
absorbing/monotonous, and easy/difficult.’

Analysis of the questionnaires shows that authentic materials can
motivate most of the learners in the class including those who are not in-
terested in studying English. It also shows that students feel that authen-
tic materials are more difficult and that the number of students who feel
authentic materials are interesting is not much more than the number of

students who feel that artificial materials are interesting.
2. On Authentic Materials

In this section I will summarize the definition of the term ‘authentic-
ity.” According to Breen (1985), there are four aspects of authenticity
thé language teachers may be confronted with in classes. I focus my at-
tention on authentic materials, one of the four aspects. Therefore I will
describe three of the main points discussed so far in papers and articles:
first, what ‘authentic materials’ as used in language teaching are; second,
how they can be used; and third, what the problems of using authentic

texts in EFL classes are.

2.1 ‘Authenticity’ and ‘authentic materials’

The central argument of this paper being how effective it is to use
‘authentic materials’, it is necessary to grasp precisely what is meant by
the term ‘authenticity’ beforehand.

Breen (1985) states that four types of authenticity the language teach-

er is confronted with in the daily experience of the classroom are:
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1 Authenticity of the texts which we may use as input data for
our learners.

2 Authenticity of the learners’ own interpretations of such texts.

3 Authenticity of tasks conducive to languége learning.

4 Authenticity of the actual social situation of the language

classroom. (61)

Authentic materials to be dealt with in this paper, therefore, is one
of the four aspects of the authenticity discussed in Breen. Various defini-
tions of the term ‘authentic materials’ can be found in many papers. The
definition written by Peacock (1997) seems to be commonly accepted:
“materials produced ‘to fulfil some social purposes in the language
community” (146, cited in Little, Devitt, and Singleton, 1989: 25) .2

Breen offers a poem as a good example of the authentic use of lan-

guage. The reason he chooses the poem as a good example is that:

The poet certainly wishes to engage our thoughts and emotions. In
short, the poet exploits the code in the most effective way he can in
order to share a particular meaning. ... The poet uses language as a
means to stimulate our interpretations of his intended message. He
has a genuine communicative purpose to achieve—with our coopera-

tion. (1985: 62)

As can be guessed from the above quotation of the language used by the
poet, the term ‘authentic materials’ can also be defined as the materials
which were "‘not produced for second language learners” (Peacock, ibid:
146) . Dictionary of Language Teaching & Applied Linguistics (1992) also

defines the authentic materials as “Texts which are taken from newspa-
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pers, magazines, etc., and tapes of natural speech taken from ordinary

radio or television programmes, etc.” (27).

2.2 How authentic materials can be used

There are many kinds of authentic materials used in a language
community, such as newspapers, magazines, advertisements, poems,
songs, radio and television programmes as mentioned above. These days,
language teachers can find these texts easily from plentiful resources
with the rapid development of technology such as computer networks,
video and TV equipment. Many kinds of texts, then, can easily be pre-
sented through the medium of tape recorders, videotape recorders, slide
projectors, or overhead projectors.

It is, however, hard to use authentic materials in the class. We
have to prepare activities to make these texts accessible for learners of
different language levels. In the dictionary mentioned above, it is also
stated that “When a teacher prepares texts or tapes for use in the class-
room, he/she often has to use simplified examples” (ibid: 27) . Little and
Singleton (1991) also reports that authentic texts, without any pedagogi-
cal assistance, were used as comprehension practice only for learners of
the most advanced level at secondary school. They then developed a
chain of activities, as a pedagogical assistance, to help learners at every
stage cope with authentic texts.

In this part, some procedures for using authentic materials in EFL
classes as stated in the previous studies are shown,

Here is the chain of activities developed by Little and Singleton
(1991) as the pedagogical assistance for language learners of every stage.
The procedure of activities are as follows. The learners working in

groups of three or four are first given about three dozen words and
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phrases taken from a certain authentic text. Then after the explanation
of the words or phrases they don’t know is given, they are asked to
write each of the words and phrases on a separate Post-it, and to cate-
gorize those Post-its into TIME, EVENT, PEOPLE, and PLACE plac-
ing each of them in an appropriate section on a diagram. Then, the
learners construct an outline of the story they can think of out of those
words and phrases by arranging their Post-its sequentially. After that,
they are given several sentences, each of which is an abbreviated and
simplified version of different part of the whole authentic text, and are
asked to arrange them in a convincing order. Using this text as a refer-
ence, the learners rearrange the outline of their own story. And finally
the authentic text is given to the learners. By devising such activities
which “could provide them [learners] with the resources for top-down
as well as bottom-up processing when they came to read the authentic
text” (ibid: 126), Little and Singleton demonstrate that “even pupils in
the early stages of learning could cope with authentic texts provided
they were given the right kind of preparation” (ibid: 124) .

Melvin and Stout (1987) also s_how some examples of procedures
which can be used effectively with students in all levels in any language.
One of the procedures described in this article is called ‘Discover a City.’
According to the article, the actual experience of visiting the city the
target language is used in is “an incredible motivator (45)” for language
learning. Although this kind of experience “cannot be transferred to the
classroom, virtually all the sources of information students visiting the
city would use can be made available in a classroom setting” (ibid: 45) .

However, in order to use authentic materials effectively, we have
to provide the learners with the knowledge of the necessary vocabulary

and expressions and also with the general idea of the text through exer-
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cises devised appropriately. In addition, “The kinds of exercises assigned
to students depend in large part on their language level” (ibid: 46-47) .
That is to say, for beginners, exercises with sources requiring little lin-
guistic sophistication such as charts, tables and lists may be used effec-
tively. For advanced learners,exercises devised from more complicated
and sophisticated materials may be appropriate.

That is why, Melvin and Stout are explaining in detail what activ-
ities are most effective for learners in each of the different stages of
learning. For example, they propose that students, in the comprehensive
stage, read and listen to various sources of information about the city
before they choose the specific sources and study these texts intensively .’
And for the students in the production stage, they suggest that the stu-

dents give a written or oral presentation of their own trip.

2.3 Problems of using authentic materials in EFL classes

In this part, I summarize some problems of using authentic materials
in the language teaching classrooms. The problems are (1) Authenticity
(of the texts) is a relative matter (Breen, 1985), (2) The inappropriate
use of authentic materials promotes linguistic or cultural imperialism
(Oda, 1997), and (3) Authentic materials motivate the learners but it is
not because they are more interesting than the artificial ones (Peacock,

1997) .

2.3.1 Authenticity (of the texts) is a relative matter

There is a clear distinction between the purpose of authentic texts
and that of manufactured texts for language teaching. The purpose of
authentic texts is to achieve some social purposes in the language com-

munity as we have seen earlier. On the other hand, the main purpose of
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the simulated texts is “to illustrate and exemplify the workings of lan-
guage. ... to emphasize certain features of the code” (Breen, 1985: 62) .

Now we are going to consider the question pointed out in 2.2—the
procedures of exercises and activities using authentic materials in the
language teaching classrooms. Although it is necessary to devise exercises
or activities in order to use authentic materials effectively and to help
learners cope with genuine texts, this pedagogical process changes the
authentic texts into the texts which may be almost the same as the man-
ufactured texts aimed to teach the forms of the language. For some
learners, especially for those who are in their early stages, there may be
no differences in the exercises between authentic materials and artificial
materials. Even in the case of authentic materials they focus the students’
attention not on the meaning but on the form of the language. Also, the
authenticity of the text is comprehended differently from learner to
learner; namely, how authentic the text is depends on the learners’ per-

ception of the text. Breen states that:

the fact that a text may have been produced by a fluent user of the
language for fluent listeners or speakers pales into insignificance
when such a text is approached by a non-fluent learner of that lan-
guage. The learner will re-define any text against his own priorities,

precisely because he is a learner. (ibid: 62)

He also concludes that “considerations of a text’s authenticity become a

relatively misty matter” (ibid: 62) .

2.3.2 Linguistic or cultural imperialism promoted by the inappropriate

use of authentic materials
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Oda Masaki (1997), in his article “Authentic Materials and ESL/
EFL in Asia and the Pacific,” mentions some problems apparent in com-
mercial ESL/EFL materials. He claims that a chapter which features a
weather report for the Bristol and Cardiff area in England taken from a
local newspaper can not be appropriate for learners in some regions.
“[1]t would be more meaningful to present the similar pieces of the areas
the learners are more familiar with” (125-6), “or at least more widely-
known cities such as London, New York or Sydney” (ibid: 126) . He also
mentions, as another example, one section about dogs in the text which
claims to have targeted at ESL/EFL learners worldwide. Although the
dogs in this text are assumed to be a common breed in the U.K., they
are not familiar to learners in Asia. He claims that “a material should
be something a majority of the learners would encounter in real life”
(ibid: 126) . Moreover, he states what is the biggest problem of the in-
appropriate use of authentic materials: “very often, it promote [sic] lin-
guistic or cultural imperialism” (ibid: 127) . He warns repeatedly that it
can cause a kind of human rights violation.

There are many reasons for studying English. It is not always neces-
sary to learn British or American culture as the background of English.
In Asia, especially, many people may study English as an international
language because of its practicality. Putting too much stress on the cul-
tural input in using authentic materials can promote linguistic and cul-
tural imperialism. “[T]he authentic materials should be used only when
its appropriateness for the students has been carefully analyzed” (ibid:
128) .

Some students who faced difficulties in language learning and subse-
quently have lost interest in English often say ‘I won’t go to America in

future, so I don’t need to study English.” This kind of response might
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have been caused partly by putting too much emphasis on the cultural

aspect of English.

2.3.3 Authentic materials motivate the learner, but not because they are
more interesting.

It is often said that one merit of using authentic materials in foreign
language teaching is that “they are more interesting, and thus more mo-
tivating, than invented texts” (Little and Singleton, 1991: 124) .

According to Peacock (1997), however, it is reported that authentic
materials surely motivate the learners but it is not because they are more
interesting than the invented ones.

He researched the effects of authentic materials on students in EFL
classes. In this research he used a self-report questionnaire and two ob-
servation sheets,one for on-task behaviour and the other for overall
class motivation, in order to investigate whether authentic materials
increase the classroom motivation of beginner-level EFL learners. The
subjects were 31 students in two classes at a South Korean university
EFL institute. After data collection over a seven-week term, he con-
cluded that “learners were more motivated by authentic materials, but
not because they were more interesting” (ibid: 152) . The analysis of col-
lected data reveals that “authentic materials significantly increased
learner on-task behaviour” (ibid: 148) and “overall class motivation sig-
nificantly increased when the learners in this study used authentic mate-
rials” (ibid: 148) .However, the result of the learners’ questionnaires
reveals a more interesting and useful finding: “learners found authentic

materials to be significantly less interesting than artificial” (ibid: 151) .
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3. Data analysis

To make an assessment of the above discussion, I have conducted a
questionnaire survey in EFL classes at a university in Japan. The objec-
tive of the survey was to investigate how different learners’ reactions are

between authentic and artificial materials.

3.1 Materials

I used two articles, one authentic and the other artificial, taken
from two different textbooks for the materials to be used in the classes
to compare the reactions of the learners. Both materials are news an-
nouncements, and I have used them for the class aimed for promoting
the learners’ listening comprehension ability. In this study I used a tape
recorder and an audio cassettetape. One article was entitled ‘Scientist
discovers cure for AIDS,’ which was taken from Cubic Listening: Headline
News published by Macmillan Languagehouse. This textbook is intended
for the Japanese students of pre-intermediate level. All the texts in it
are simplified and artificial. They are recorded and also read slowly by
English native speakers. The other article, a news announcement orig-
inally broadcast by BBC on October 18, 1997, is entitled ‘Passive smok-
ing health risks,” which was taken from Sankagetsu Eikaiwa (March
1998) , a textbook for language education programme transmitted by
NHEK. The texts and recordings in this textbook are not transformed for

simplification. That is to say, they are authentic.

3.2 Learners
The questionnaire survey was conducted in the English language

courses for listening and speaking ability at Momoyama Gakuin Univer-
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sity in Japan. The number of the learners was 122 (male 67, female 55)
in four classes which I teach. In the classes in which artificial material
was used, 108 students (male 55, female 53) were present; and in the
classes in which authentic material was used, 105 students (male 54,
female 51) were present. All the students were the first year undergradu-
ates (the average age was 18 ranging from 18 to 20 years old), two
classes major in sociology, and the other two major in business adminis-
tration. They take two types of English language course each once a
week: one for listening and speaking ability, the other for reading ability .
Each period lasts 90 minutes. Some of their reasons for taking English
courses (they can choose one language course out of many options:
others are German, French, Spanish, Italian, Russian, Korean and

Chinese) are as follows:

“I have studied English for six years—at junior and senior high
school.”

“English is useful as an international language.”

“I want to study English more.”

“It seems hard to study another language from scratch.”

“There was no language option of interest to me.”

“I want to go to Britain.”

“I want to communicate with people from other countries.”

“I like (listening to) English.”

3.3 Procedures
The reasons why I have chosen news announcements as materials
for this study are as follows: (1) the main goal of these courses is to im-

prove listening ability; (2) the learners have been already trained more or
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less in news-related listening exercises in previous classes; (3) there
seems to be a definite distinction between artificial and authentic mate-
rials in news announcements, and (4) the artificial material, simple news
headlines from Cubic Listening: Headline News, seems suitable for my
students because of the simplicity of its language.

The reason why I have selected those news relating to the results of
the research on the health problems like AIDS and passive smoking are
as follows. Firstly, the kind of news which loses its social meaning, or
authenticity, with the passing of time must be avoided. For example,
the news reporting this or that disaster, if it is heard or read in a distant
place at a different time, loses its social meaning and sounds the same to
learners as an artificial material. Secondly, the topic of the news must
have some familiarity to Japanese students in advance. It is clear that
those topics like AIDS and passive smoking are more familiar to them
than the news reporting, for instance, some accidents or combats
happening on the other side of the earth. Thirdly, the topic is better to
be a universal one instead of a particular one limited to a certain region
or culture. From this view point, the topic of the research on the disease
may be the one of concern for almost all the students.

The exercises used in the class consist of three steps. Before start-
ing each listening comprehension exercise, an explanation of difficult
vocabulary and the listening point of the news items were given in
Japanese by the teacher in order to help students understand the basic
theme of the news or to give them some background information. In the
first step, students listened to the tape two or three times and had to rec-
ognize key words used in the news. In the second step, the focus changed
to the key sentences in the news. Students listened to the sentences on

the tape two or three times each, filling missing words in written exer-
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cises. After giving the answers, teacher gave an explanation of the rele-
vant sentences. The third step is intended to enable the students to com-
prehend the general content of the news. After listening to the main
introductory remarks of the news in the leading paragraph a couple of
times, students had to answer some questions relating to the news they
listened to. After doing a set of exercises, news scripts were handed out
to the students and students again listened to the news while following

the texts.

3.4 Questionnaire

After doing a set of exercises for each material, students completed
the questionnaires (see Appendix) during the class. In the questionnaire
there are separate eight scales. Each scale has two adjectives denoting
the possible extremes of the students’ assessment of the lesson. The scale
adjectives "are, (1) interesting/boring, (2) enjoyable/unenjoyable, (3)
meaningful/meaningless, (4) exciting/dull, (5) satisfying/unsatisfying,
(6) appealing/unappealing, (7) absorbing/monotonous, and (8) easy/diffi-
cult. Japanese translations of the adjectives are given under each Eng-
lish word to avoid the possibility of students’ misunderstanding the mean-
ing. Students put an ‘X’ on an appropriate point on the scale depending

on how they rate the teaching materials.

3.5 Results and discussion

Table 1 shows the results of the questionnaire survey which were
conducted after exercises with authentic materials. The numbers in bold
type in the ﬁpper part of each adjective section indicate the number of
students who marked each part of the scale with an ‘X’ and the numbers

in italics indicate the percentage of participating students rating the
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Table 1 Results of the Questionnaires Using Authentic Materials

9 29 33 19 8 6 1
interesting boring
86| 276 314\ 181 7.6 5.7 1.0
0 25 29 23 20 7 1
enjoyable unenjoyable
O| 238 276 21.9| 19.0 6.7 1.0
25 30 35 9 4 2 0
meaningful meaningless
23.8| 286 333 8.6 3.8 1.9 0
0 17 29 22 29 5 3
exciting dull
0| 16.2| 276 21.0| 276 4.8 2.9
12 24 34 22 10 2 1
satisfying unsatisfying
114 229} 324 21.0 9.5 1.9 1.0
6 19 35 25 15 4 1
appealing unappealing
57| 181| 33.3| 23.8| 14.3 3.8 1.0
5 16 32 21 23 7 1
absorbing monotonous
4.81 15.2| 30.5| 20.0| 21.9 6.7 1.0
0 3 5 8 15 39 35
easy difficult

0 2.9 4.8 7.6 | 14.3| 37.1 33.3

The values in bold type indicate the number of students taking part and the values in italics
indicate the percentage.

scales. The values at the extreme ends of the scales indicate the numbers
of students who think that these words very strongly describe their ideas
and impressions about the concept. The values second from both ends of
scale indicate the numbers of students who think that the adjectives fairly
describe their ideas and impressions of the teaching materials. So to
take the interesting/boring scale as an example, the three values shown
either side of the halfway value ‘19’, for instance, indicate the students’

appraisal of the lesson materials—the figures 9, 29, and 33 indicate the
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Table 2 Results of the Questionnaires Using Artificial Materials -

5 28 36 7 22 8 2
interesting boring
4.6 | 259 333 6.5| 204 7.4 1.9
4 16 43 12 22 8 3
enjoyable unenjoyable
3.7 148 39.8| 11.1| 204 7.4 2.8
21 45 31 7 2 0 2
meaningful meaningless
194 41.7| 28.7 6.5 1.9 0 1.9
2 11 34 18 29 6 8
exciting dull
1.9 10.2| 31.6| 16.7| 26.9 5.6 7.4
5 26 38 11 17 8 3
satisfying unsatisfying
4.6 24.1| 352 10.2| 15.7 7.4 2.8
2 22 40 11 22 7 4
appealing unappealing
1.9 204 37.0| 10.2| 204 6.5 3.7
4 11 33 14 29 10 7
absorbing monotonous
3.7 10.2| 30.6| 13.0| 26.9 9.3 6.5
1 11 19 20 27 23 7
easy difficult

0.9| 10.2| 17.6| 185 25.0| 21.3 6.5

The values in bold type indicate the number of students taking part and the values in italics
indicate the percentage.

students’ degree of interest in the teaching materials, and figures 8, 6,
and 1 indicate the students’ level of boredom. The halfway value 19
indicates the students’ abstention.

Table 2 presents the results of the questionnaire survey conducted
after doing a set of exercises with artificial materials. The numbers in
each box denote the same things as in Table 1.

On looking at both tables, we can see that:

1. The number of students who feel authentic materials are interesting
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(67.6%) is not much more than the number of students who feel that
artificial materials are interesting (63.8%) . So one can see that the
difference in the percentages is very slight. This is evidence of the
fact that students consider authentic materials and artificial materials
to be equally interesting. It should be noted, however, that about 30
percent of students believe that artificial materials are boring, where-
as about only 14 percent of students feel authentic materials are un-
interesting .

There seems to be no significant difference in students’ estimates of
the meaningfulness of artificial materials and authentic materials. Ac-
cording to the above table specifying values relating to the students’
assessment of artificial materials, about 90 percent of the students
deem artificial materials meaningful. This may be because of the cho-
sen topic of the material. If an appropriate topic was selected in ac-
cordance with students’ preferences and needs, the choice of whether
to use authentic or artificial materials would become less important.

About 64 percent of the students are satisfied with the artificial ma-
terials, and about 67 percent are satisfied with the authentic ones.
There is no great difference between the numbers of students reacting
positively to artificial materials and those reacting positively to authen-
tic materials. However, the number of students who consider artificial
materials unsatisfying is twice the number of students who consider
authentic materials unsatisfying (25.99% and 12.49 respectively) .

About 85 percent of all the students feel that authentic materials are
difficult, whereas only about 53 percent of the students feel that artifi-
cial materials are difficult. In addition, just less than 10 percent of the
students feel authentic materials are easy, whereas about 30 percent

feel artificial materials are easy. This difference appears to be signifi-
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cant. Many students have difficulty in listening to genuine, raw,
uncensored texts, and so, in an attempt to simplify the task an ap-
proach of using progressive preparatory exercises is often used, which
despite a measure of success still fail to alleviate the complexity of the
materials. _

5. On the whole, the discrepancy in the values of positive answers be-
tween artificial materials and authentic materials is not great. How-
ever, there is a great difference in the percentages of negative reac-
tions between artificial materials and authentic ones. In other words,
the number of students who show negative reactions to artificial mate-
rials is more than the number of those who show negative reactions to
authentic materials. This may mean that authentic materials can mo-
tivate most of the learners in the class which includes learners who are-
not interested in studying English. We can also conclude, however,

that authentic materials are not more interesting, and more difficult.
4. Conclusion

Concerning the authenticity of the materials in EFL classes, we can
find some research papers and well known books on linguistics and
TEFL education which emphasize the usefulness of using authentic ma-
terials. In addition, there are often TEFL articles to be found in various
teaching periodicals and reference books for Japanese EFL teachers
which espouse the positive attributes of authentic materials in language
education.

Some problems in using authentic materials in EFL classes, how-
ever, have been argued in certain papers. In this paper, three relevant
problems are discussed. They are: (1) Authenticity (of the texts) is con-

sidered a relative matter as stated in Breen (1985), (2) The tendency to
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use authentic materials biassed towards British and American English
and culture promotes linguistic and cultural imperialism as discussed in
Oda (1997); and (3) Peacock (1997) concludes from the students’ responses
to the questionnaire and from the results of on-task behaviour recorded
on observation sheets that authentic materials motivate the learners but
not because they are more interesting than the artificial ones.

Analyzing the results of the questionnaire survey which were con-
ducted in order to assess how learners feel about authentic materials in
comparison with artificial ones, reveals that: (1) Students consider au-
thentic materials and artificial materials to be equally interesting; we
can not find any supporting evidence that authentic materials are more
interesting than artificial materials. (2) As for the meaningfulness of the
material, there is no significant difference in students’ estimates relating
to this. We can say that if materials are used in accordance with
students’ preferences and needs, the choice of whether to use authentic
or artificial materials becomes less important. (3) Of the students who
used synthetic materials 64 percent were satisfied and of those who used
genuine materials about 67 percent were satisfied. Inexplicably twice
as many students (25.9 %) find the artificial materials unsatisfying as
those (12.49%) who find authentic materials unsatisfying. (4) The major-
ity (84.7%) of students consider real materials to be complicated where-
as only about half of the students find imitation materials complicated.
Further, a very small group (7.7%) consider authentic materials sim-
ple, whereas about one third feel that artificial materials are simple.
This disparity seems significant. (5) We can see then that if we look at
the figures for positive answers to artificial materials and authentic ma-
terials, the disparity is insignificant; but the figures for negative reac-

tions to artificial materials and authentic ones, reveal a very interesting
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disparity stemming from the fact that students could well be more moti-
vated by authentic materials, but maintain a negative attitude towards
them because of their perception that they are less interesting and more

demanding,

Notes
1. The scale options are largely obtained from Peacock (1997), which are
adapted from Gliksman et al. (1982: 646)

Gliksman, L., R.C. Gardner, and P.C. Smythe. 1982. ‘“The role of the
integrative motive on students’ participation in the French classroom’. Cana-
dian Modern Language Review 38: 625-47 .

2. Little, D., S. Devitt, and D. Singleton. 1989. Learning Foreign Languages
from Authentic Texts: Theory and Practice. Dublin: Authentik .

3. The sources are, for example, city street map, list of hotels, catalogues
from exhibitions at local museums, newspaper or magazine articles describ-
ing various aspects of life in the city, and radio and television ads for points

of interest in the city.
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Appendix 1 : Questionnaire (adapted largely from Peacock (1997:156)
Date D M Y
- Class Listening/Speaking

« Teaching materials
(artificial/authentic)

- Age Sex (male/female)

» Reasons for taking this class or studying English

» Mark ONE ‘X’ on each line: (& ic—2751F [X] £2CA LTS E3w,)

interesting . : : : : boring

(BLz5l&i#E T @Elw) (HHE < % V)
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unenjoyable enjoyable

(FELCZw) (FELWv)
meaningless meaningful

(EERTH B) (B H D)
exciting : : dull

() - <L T 5) (BJE)
unsatisfying satisfying

(RN AS D7 s - (RN DBHH B -

WE LT ) 2 LTwad)
unappealing appealing

(&1 537 ) Bhod5)
absorbing monotonous

(Bicd¥b) (DF &%)
difficult easy

(L) (B Lw)

* Do not write your name on this sheet.. Fill it out and give it back to your

teacher.

(BRIZEEAT 2LHEIH ) FHA, LEFHEEILASL, HLYHTRBLTTFR

Vo)

« The purpose of this questionnaire is to assess the value of the above teach-
ing materials which were used in class today, not to assess the performance
of you and your teacher.

(CORFER, RETHEALZLLOEMICOWTFHET 2D TH Y, HESR
BEOBBEEHETHL0TIEH ) 2EA,)

* This is not a test. There are no right and wrong answers; we want your
own ideas and impressions.

(CNIFABRTIEIH ) XA, EREPEES2EZIEHY EIRANT, BHHES
DERLHR « BEZECTFI »,)

- Please mark ONE ‘X’ on each scale to show how you rate the following con-

cepts. Use the scales as follows:

(FHEDRX = bz, [X] 2 ALAGOFEZELTTF3Ww, [X] D&
ARBEHA =D/ TY, A7 —=ADECFIZLUTO®Y) TF.)

If the word at either end of the scale very strongly describes your ideas and

impressions about the concept, you would place your checkmark as shown

— 114 —



A Re-examination of the Use of Authentic Texts in the EFL Classroom

below:

(R4 — LD H 2B CRAET 245, RDEIITRRALET.)
boring X : X : : : interesting
boring : : : OR : . X interesting

If the word at either end of the scale describes somewhat your ideas and
impressions about the concept (but not strongly so), you would place your
checkmark as follows:
(R — LD OMEEL, HOOBARHRE S —HT LT TIEZ VY, £
LEHFDBERRMEEZEL T I8AIE, KDLIITREALET.)

boring DX : : : : interesting

boring : X : OR : DX interesting

If the word at the end of the scale only slightly describes your ideas and
impressions about the concept, you would place your checkmark as follows:
(24 — VDO YEES, L LISITAFOBRERCHREZRL T E54AE, KD
IIHICRRALET.)

boring : X : : . interesting

boring : X :OR X ¢ : interesting
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A Re-examination of the Use
of Authentic Texts in the EFL Classroom

Chie TSURII

The main purpose of this paper centres on forming an accurate as-
sessment of the efficaciousness of authentic materials in the EFL
classroom.

Over the past few decades many papers and books within the field
have been written and published by many scholars concerning this branch
of inquiry. In this paper, first I will summarize some arguments which
advocate using authentic materials in terms of their usefulness in lan-
guage education. Then I will highlight certain problems of using authen-
tic materials in EFL classes, which various scholars have indicated in
their research and publications.

In order to realize the purpose of this paper, that is, to determine
the validity of authentic materials in English language education, I will
analyze and interpret the results of the questionnaire survey.

The questionnaire survey was conducted to investigate how differ-
ently students react to authentic and artificial materials. The results of
the questionnaire reveal that students consider authentic materials and
artificial materials to be equally interesting, and that many students
have difficulty in listening to genuine, raw, uncensored texts, although
progressive preparatory exercises were introduced in the course of my
research in order to make the texts more accessible to learners as stated

in Little and Singleton (1991) .
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