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Introduction

Intermediate English (H#kJ:5E) class are compulsory classes for all sec-
ond year students in The Faculty of International Studies and Liberal Arts
(E B &% %0). Each student takes four 90 minute classes per week.
Classes are divided into 4 skills as follows: Intermediate English Reading,
Intermediate English Listening, Intermediate English Writing, and
Intermediate English Oral Communication. The curriculum is designed to fos-
ter practical English ability with a balance of receptive and productive skills.
A possible pattern would be that a student would take two classes of
Intermediate English Reading and two of Intermediate English Oral
Communication in the first semester, and in the second semester, two classes
each of Intermediate English Listening and Intermediate English Writing.
These two classes of each skill may be with the same teacher or different

teachers. However, each class must be treated separately and assessed inde-
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pendently of the other. For example, if a group of students had the same
teacher for Intermediate English OCa on a Tuesday and OCb on a Wednesday,
in principle the two classes the assessment tasks and grades of each should in
no way inform those of the other.

As of 2018, due to Ministry of Education, Culture, Sports, Science and
Technology (3C#BFF4%4) regulation, all of the individual Intermediate
English classes share a common syllabus. However, due to differences in abil-
ity level etc. individual teachers are allowed a degree of flexibility in their in-
terpretation of the common syllabus, such as the freedom to select their own
textbooks and specific methods of assessment.

Below is the course summary of Intermediate English Oral Communica-
tion:

This second year course builds upon the skills developed in first year English
courses.

The goal of this class is for students to increase their fluency and accuracy in
spoken English to the “B1” level of CEFR. In class, students will have time and
opportunity to practice spoken interaction in English through a range of tasks and
topics.

Below is the list of class goals and description of attainment goals and class
themes:

Students will be able to:

® use appropriate grammar, vocabulary and English phrases essential for com-
municating about common and familiar topics such as hobbies, work, inter-
esls, preferences, experiences elc.

® oxpress and briefly explain their opinions about various topics.

® speak at length about familiar topics, commecting utterances into longer
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passages of speech

Students will work toward:

® clear and comprehensible pronunciation and natural patterns of intonation
® conversing about more abstract or academic topics
® using spoken English appropriate for professional and formal contexts

With the general curriculum and individual syllabus calling for class content
targeted towards a specific skill, it should follow that assessment should also
reflect effort, improvement, and achievement in that particular skill. Whatever
the class, assessment should be something that both teachers and students
take seriously. For the receptive skills, tests focusing on comprehension of
texts and recordings would be the most appropriate form of test. In the writing
class a teacher could assign essays, or tests focusing on grammar and struc-
ture of essays. However, practical and reliable ways to assess ability of second
language oral communication skills (speaking ability) are not so easy to find.
Keeping in mind the syllabus of the class and the characteristics of the learn-
ers, I decided to use the facilities of the language learning laboratories to have
students make recordings of themselves performing various speaking tasks
and use this as the basis for assessment.

The assessment system discussed in this essay is an attempt to find a
method of assessment that matches the design and goals of the Intermediate
English curriculum and inspires class participants to greater achievement. For
this purpose, the assessment method was used over two semesters with two
different groups of students. Their reactions and feelings about this method of
assessment were collected via an anonymous survey at the end of each semes-

ter.
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Literature Review

Assessment of Speaking Ability in Second Language Classes
There is a plethora of research conducted regarding the theoretical under-
pinning of any testing in second language ability and any educator wishing to
inform their own assessment practices will be drawn into at times philosophi-
cal debates such as what it means to know a language (Spolsky, 2007) and
other controversial topics such as the sometimes intangible nature of develop-
ment or scaling of proficiency in second acquisition.
Alderson (2007) writes:
the levels of attainment expected of (typically school-based) language
learners, are often vague, ill-defined, lack any empirical base, and bear
little relation to theories of second language acquisition. In short, it is
far from clear exactly what changes as learners develop and therefore
what diagnosis of second language development (or lack of it) should
be based on, or how diagnostic tests might be validated. (p.21-22)
Furthermore, a series of other factors, not related to the language profi-
ciency of learners affect test performance and cause doubts regarding the reli-
ability and validity of any test. Bachman (1990), writes that performances on
language tests can be influenced by personal attributes of learners such as
such as “cognitive style and knowledge of particular content areas, and group
characteristics such sex, race, and ethnic background” (p. 164).
Next, there are concerns of bias in any rating of language tests, particularly
speaking assessment. The study of Lumley, and McNamara (1995) shows
that even trained and certified assessors show inconsistency in their evalua-

tions and level of severity. As a teacher assessing our own students, who we
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have met and interacted with many times on a social level, there are surely bi-
ases on a personal level that could influence any judgment.

Overall, even in the best circumstances, any evaluation of speaking perform-
ance, and the score or grade it elicits, is likely to be somewhat arbitrary and
erroneous.

Bringing the discussion of speaking assessment to a more practical place,
Ginther (2012) writes that:

Speaking is seen by language testers as the most difficult of the four
language skills to assess. Assessing speaking requires that we either
observe a “live” oral performance or that we capture the performance
by some means for evaluation at a later time. A method for elicitation
must be selected, rating scales must be developed, and interviewers
and/or raters must be trained. (p. 1)

The type of test that Ginther is describing is often called direct testing as
opposed to indirect testing styles. Indirect tests evaluate the skills and abili-
ties that underlie an examinee’s performance by eliciting performance on item
types such as a multiple-choice main idea items to measure reading compre-
hension. Common styles of direct test are the one on one interview style as
employed by the IELTS test and paired speaking tests such as employed by
the Cambridge Suite of exams. Other variations could be the recorded re-
sponses used by the TOEFL IbT test, or even presentations.

Speaking of large scale- standardised tests such as IELTS, the study of
Wagner (2015) noted, commercial and standardised language tests can be a
valid reference or starting point for thinking about test styles, grading rubrics
etc. However, it can be difficult to scale and adjust these tests for use in a

school or university classroom setting.
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The conclusion that must be reached is that there is no perfect way of test-
ing the spoken proficiency of language learners, and teachers who wish to do
so must use the information available to develop methods that are as practical

and fair as possible in their educational context.

Formative Assessment and Self-Assessment in Second Language Classes
Not only in the field of second language acquisition, but in any educational
context, in-class assessment can generally by classified as either summative or
formative. Summative assessment is given at the conclusion of a course of
study and seeks to evaluate overall achievement and attainment and
retainment of skills or knowledge. Taras (2005) writes that summative as-
sessment provides, “a judgement which encapsulates all the evidence up to a
given point. This point is seen as a finality at the point of the judgement” (p.
468). It represents an end point and the information gleaned by both the
learner and the teacher serves to report upon achievement but not enhance it.
On the other hand, formative assessment generally occurs during the course
of study, and occurs numerous times. The term, ongoing assessment is also
used but a key difference between formative and summative assessment is not
only timing and frequency. As Taras (2005) writes:
... for an assessment to be formative, it requires feedback which indi-
cates the existence of a ‘gap’ between the actual level of the work being
assessed and the required standard. It also requires an indication of
how the work can be improved to reach the required standard. (p. 468)
The imperative is that the assessment, or the information gleaned from it,
must be used to inform class content and teaching practices. Learners them-

selves, should also be a part of the process.
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Numerous studies, such as that of Ross (2005) and Alvarez, Ananda,
Walqui, Sato, and Rabinowitz (2014) argue that formative assessment, if care-
fully planned and administrated can play a vital role in second language educa-
tion. Generally, it can be seen as making learners more consciously involved
in the learning process.

The practice of self-assessment is also linked to formative assessment as it
can be seen as a way to foster learner autonomy, aiding learners take a more
active and critical role in their own progress and achievements. Obviously,
taking that concept to the extreme and having students become solely respon-
sibility for their own assessment and grading can be seen as unfair and irre-
sponsible educational practice.

While acknowledging the shortcomings of self-assessment in language
learning in a formal context, Brown and Hudson (1998) list the following ad-
vantages of incorporating self- assessment:

First, self-assessments can be designed to be administered relatively
quickly. Second, they inevitably involve students directly in the assess-
ment process. Third, in turn, such involvement may help students un-
derstand what it means to learn a language autonomously. Finally, both
the students’ involvement and their greater autonomy can substantially
increase their motivation to learn the language in question. (p. 666)

Learner Autonomy is integral for long-term success in second language ac-
quisition and for this reason alone, it is worth considering incorporating some

form of self-assessment into any curriculum.

Plateaus in Language Learning

When designing a syllabus for and considering the needs of intermediate
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language learners, it is useful to be aware of the concept of plateaus in lan-
guage learning. Not only limited to second language acquisition, the feeling of
reaching a plateau or slump, when initially smooth improvement or progress
is felt to slow down or cease completely, is commonly reported by people
studying other subjects, learning sports, and on diets etc. Anecdotal evidence
from both learners and educators suggests this often happens at the interme-
diate level. Richards, (2008) writes:

...once learners have arrived at an intermediate level of language

learning, progress does not always appear to be so marked, and making

the transition from intermediate to the upper-intermediate /advanced

level sometimes proves frustrating. Some may feel they have arrived

at a plateau and making further progress seems elusive, despite the

amount of time and effort they devote to it. (p. 1)

Particularly, Richards (2008) gives five characteristics of learners who may

have come to a learning plateau:

1. There is a gap between receptive and productive competence.

2. Fluency may have progressed at the expense of complexity.

3. Learners have a limited vocabulary range.

4. Language production may be adequate but often lacks the character-

istics of natural speech.
5. There are persistent, fossilized language errors. (pp. 2-3)
Particularly, the first, third and fifth of these characteristics informed the

planning for this Intermediate English class and the style of assessment.
Considering Japanese learners, and the predominantly grammar and reading
based style of English education in schools in Japan, the gap between receptive

and productive competence is an issue that demands attention. As for the lack
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of vocabulary range, a large portion of the textbook chosen and the class con-
tent focused on building vocabulary, particularly academic vocabulary and col-
locations. Finally, when assessing the recorded speaking tasks, I made efforts
to identify and correct persistent repeated errors, particularly in grammar and
pronunciation. These factors will be discussed in more detail in following sec-

tions of this paper.

The Class and Study Participants

The research was conducted in two classes of Intermediate English Oral
Communication. One in the spring semester of 2018 and one in the spring se-
mester of 2019. In both classes, students had two different teachers for their
two weekly Intermediate English Oral Communication classes. Meaning, I
met the students once per week for the 15 weeks of the semester. The 2018
class contained 13 students and the 2019 class contained 16 students. As there
were no practical differences in the way the class and assessment were con-
ducted or other shared differences between the groups distinct to their year
level, the 2018 and 2019 cohorts will be treated together as a single group for
the purpose of this research.

At the time of participating in the class, all students were in the first semes-
ter of their second year of university, the majority of students were Japanese
and completing Intermediate English as a compulsory course of the Faculty of
International Studies and Liberal Arts. However, there was a vast range of dif-
ferences in ability levels and motivation. Approximately half of the students
had experience of studying abroad or plans to study abroad while at university.
Some students attended every class and submitted all assessment tasks on

time, while others had numerous absences and failed to submit tasks on time.
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The textbook chosen for the class was Unlock Level 3 Listening and
Speaking Skills Student’s Book and Online Workbook by Sabina Ostrowska.

The first five chapters of the book were covered in the semester. The
themes of each chapter were: 1. Animals, 2. Customs and Traditions, 3.
History 4. Transport, and 5. Tradition. In general, the topics and content of the
book were quite academic in nature. Listening exercises were often based on
academic lectures and the textbook included a large amount of academic and
formal vocabulary and phrases. While the level was quite high and students
did struggle with some of the content in classes, I thought this was appropriate
considering the latter part of the stated goals for Intermediate English Classes,
which included preparing students for: “... conversing about more abstract or
academic topics and using spoken English appropriate for professional and for-
mal contexts”. Also, the stated level of the textbook was CEFR B1, the target
specifically listed on the Intermediate English Curriculum

A key component of this textbook series is the incorporation of end-of-unit
tasks. Completing these end-of-unit academic tasks necessitated students en-
gaging with the textbook materials on a thematic level; to both understand the
issues presented and to formulate their own opinions. Practically, they were
instructed to use target phrases, vocabulary and grammatical structures from
the unit to complete the task. These speaking tasks were used adapted for use

as assessment tasks.

Assessment Method

As mentioned above, five chapters were covered over the 15 week semes-
ter. So, following a pattern of formative/ongoing assessment, the semester

was divided into five cycles. There was one cycle per chapter of the text
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consisting of two regular lessons and one class of assessment. This meant that
a substantial amount of class time (one third) was used for assessment tasks.
However, considering that the assessment tasks were devised as revision and
learning tasks, this was seen as not overly excessive.

So, in every third lesson the venue of the class was moved from the regular
classroom to the language laboratory equipped with computers and recording
software. First students took a regular exam, beginning with either one or two
listening tasks, followed by grammar and vocabulary tasks. This paper part of
the test was closed book and designed to take about 45 minutes of the total 90
minute class time. After a student had completed the first task of the test,
they were given the speaking task. This part of the test was open book, with
students told to use their textbooks to aid in the speaking task. Also, as it was
hoped that doing the speaking tasks would be a learning activity as well as an
assessment task, students were permitted to use dictionaries and the Internet
to research the topic for ideas and specific examples to talk about. They were
instructed to record their speaking task and email as an attachment by the end
of the lesson. Students were encouraged to record as many times as they like
until they were satisfied with their achievement or until they ran out of time.
Generally, students completed the tasks in the computer room. However,
some students who said that they were shy or unable to concentrate in the
classroom chose to leave the classroom and record their speaking tasks on
their smartphone in private. After the class students were sent a link to a
Google Form which instructed them to re-listen to their submission and con-
duct self-assessment. The flow of the assessment day is summarised in the
table below. Then, using the recorded submission and self-assessment form,

students were given personalised feedback written by the teacher, highlighting
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things they did well along with errors in grammar, vocabulary, punctuation etc.
This was given to students two weeks after the day of assessment. All five
Assessment Tasks and the Self-Assessment Form can be found as appendices.

A summary of the assessment flow is found in Table 1 below.

Table 1
Assessment Flow
Time Activity
First Half of Lesson Listening, vocabulary and grammar test (closed book)
Second Half of Lesson Recorded speaking tasks (open book)

After class (within one week) Students submit self-assessment via Google Forms

Two weeks after submission Students are given personalised feedback on paper

Regarding characteristics of learners whose progress has plateaued,
Richards (2008) offers the following advice for combating the gap between re-
ceptive and productive competence. Some of his advice for educators to guide
students towards progress in this area, borrows heavily from Output
Hypothesis, first proposed by Swain (2008). This theory purports that not only
comprehensible input, seen by researchers such as Krashen (1985) as the
sole integral condition for successful language learning, but also comprehensi-
ble output also plays a key part in the second language acquisition process.
Specifically, Richards suggests that:

Carefully structured and managed output (the output hypothesis) is es-
sential if learners are to acquire new language. Managed output here
refers to tasks and activities that require the use of certain target-
language forms that “stretch” learners’ language knowledge and that
consequently require a “restructuring” of that knowledge. The output

hypothesis suggests the rather obvious notion that practice in using
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target language forms is necessary for learners to acquire new target
language. (p. 6)

The assessment activities were designed specifically to necessitate this kind
of focused practice.

Next, the introduction of the self-assessment to the assessment task, mir-
rors Richard’s advice for combating fossilised errors. He suggests that it is
beneficial that learners become, “active monitors of their own language pro-
duction through listening to recordings of their own speech and through hav-
ing others monitor their speech for fossilized errors in focused listening
sessions” (p. 20). The responses from students did indeed show that this cre-
ated opportunity, in conjunction with the personalised feedback given by the

teacher, was somewhat effective in this area.
Grading of Assessment Tasks

As there was a vast difference in ability levels of individual students in both
cohorts, it was difficult to grade these recorded speaking tasks with a standard
rubric, either analytical or holistic. Regarding the quality of the final product,
a sound achievement for one student could be seen as a poor achievement for
one of the higher level students or an excellent achievement for one of the
lower ability level students. The goal was to foster motivation and develop-
ment of ability, so these tasks were not graded like a standardised test such as
IELTS or TOEFL.

Firstly, the written test, was sufficient to show which students had studied
for the test and memorised new vocabulary, collocations and grammar con-
structions from the textbook and represented half of the total score for the

test. Equal points were then allocated for the speaking task. For example, if
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a test had a total of 50 points for the written section, 50 points were allocated
for the recorded speaking task, making a total of 100 points. If 35 points were
allocated for the written section, the speaking task would be a worth 35 points
for a total of 70 points. As for scoring the recorded speaking tasks, before the
teacher listened to it and read the self-assessment, each student started with
full points and the product was assessed in a decremental manner. Students
would lose points for not fulfilling the task instructions such as not using target
phrases or going under time. Points were also lost for submitting self-
assessment late or not completing satisfactorily.

As for the final grade of the class, each of the five tests were calculated to
15% for a total of 75%, with the remaining 25% allocated for attendance, par-
ticipation and weekly homework. Over the two years, the lowest assessment
score was 35% from 75% and the highest was 73%. The median assessment

score over the two years was 58.5%.

Data Collection

In both cohorts, data was collected via an anonymous questionnaire con-
ducted after the final class through Google Forms. Students were informed
that the questionnaire was not part of assessment and would not affect their
final grade in any way. It was also to be completed on a voluntary basis. Out
of a total of 29 students, 27 students completed the final questionnaire. The
data from both years was combined for analysis. The questionnaire consisted
of 17 questions. 16 were Likert Scale questions. With the exception of
Question 1, all of these Likert Scale questions had five response choices:
Strongly agree, Agree, Neither agree nor disagree, Disagree, Strongly disagree.

Finally, there was a question at the end where students could freely write
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their opinions or feelings about the recorded speaking tasks and self-
assessment. The questionnaire was provided in both Japanese and English and

is included as Appendix A.

Results and Analysis of Data

The overall goal of the questionnaire was to see to what degree and in what
particular ways students found this process and method of assessment useful
in improving their English ability and self-awareness as learners.

Responses to the end of semester questionnaire from the 2018 and 2019,
were compared, but as there were no noticeable differences or biases, the data
was combined. For ease of understanding, responses to the questions will be
analysed out of order, with questions regarding similar themes discussed to-
gether. Responses to the final question, where students could write freely, are
included in the relevant sections. Responses in English are unedited and re-

sponses in Japanese are translated into English.

Familiarity with Task Style

The first question sought to discover what experience students had with re-
cording their own speaking as a way of practicing English. The results below
showed that the majority of students had no experience or limited experience
of this.

As only 26% of students chose I regularly did this or Many times, it shows
that this was not a regular part of the English study regime of most students.
So, the assessment tasks provided a sense of doing something new, or at least

some novelty that differentiated this class from others they had taken.
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Graph 1

Question 1. Before this class have you had the experience of recording
your speaking and listening to your own English?

I regularly did this
11%

Once
0%
A couple or a few

times
48%

B regularly did this [ Many times [Z]A couple or a few times [ ]Once [ |Never

Connection with Class Content

As any assessment should have an obvious and direct connection with what
was taught and what is expected to have been learned, Questions 3, 4, and 5
gauged students perception of the relevance of assessment tasks to class con-
tent. Responses to these questions are presented in the graphs below.

Graph 2

Question 3. I felt there was a direct connection between the speaking tasks
and class activities/class textbook.

Srongly agree

59 %

M Srongly agree [ Agree [[]Neither [ ]agreee [ ]strongly disagree

The student responses clearly showed that students not only felt a connec-
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Graph 3

Question 4. Doing the speaking tasks and self-assessment caused me to
revise the class content and textbook.

Neither agree nor disagree
15% [

Srongly agree

30 %

B Srongly agree [ Agree [] Neither agree nor disagree [ | Disagree [ ]Strongly disagree

Graph 4

Question 5. Doing the speaking tasks and self-assessment helped me to
remember grammar, vocabulary, phrases and pronunciation advice learned

in class.
Strongly disagree

4%

Neither agree nor disagree
7%

Srongly agree

M Srongly agree [ Agree [ ] Neither agree nor disagree [ ] Strongly disagree

tion between the assessment tasks and class content, but also that the task
was a catalyst for memory and revision of what had been learned in previous

weeks.
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Students’ Awareness of Strengths, Weaknesses and Mistakes in
Language Production

As both questions refer to students’ ability to reflect on their ability and as-
sess their own achievements, the responses to Questions 6 and Question 13
will be discussed together. The results show that the doing the recorded
speaking tasks with the follow up of self-assessment made students notice
their own mistakes and think about their strengths and weakness.

Probably, the feedback from the teacher was also a part of this. Students
had a tendency to make similar mistakes, repeatedly in different assessment
tasks. Some examples of repeated and possibly fossilised were mispronuncia-
tion of certain sounds or errors in forming and using particular grammatical
structures.

Graph 5

Question 6. Doing the speaking tasks and self-assessment helped me to
understand my strengths and weaknesses in English.

Neither agree nor disagree
7%

Srongly agree

B Srongly agree [ Agree [] Neither agree nor disagree [ ]Disagree [ ]Strongly disagree

Probably, the feedback from the teacher was also a cause of almost 90% of
the students selecting Strongly agree or Agree as their response to Question 6.
Having their most frequent and prominent errors pointed out to them on nu-

merous occasions would hopefully increase their sensitivity regarding those
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points of language production.

Graph 6

Question 13. Through doing the speaking tasks and self-assessment, I became
better at noticing mistakes in my English.

Neither agree nor disagree

4%

Srongly agree

B Srongly agree [ Agree [] Neither agree nor disagree [ ]Disagree [ ]Strongly disagree

As for Question 13, students were told that identifying errors was an impor-
tant part of the self-assessment stage of the assessment task and therefore be-
came more skilled at doing this over the course of the semester. Particularly,
the self-assessment provided extrinsic motivation to listen carefully to their
recordings and identify errors.

Student response: I had not had many opportunities to hear myself speaking
English before, so I became more conscious of my pronunciation and way of

speaking (translated from Japanese).

Improvement of English Ability

Of course, the ultimate goal of any course of study is to increase partici-
pants’ knowledge or ability in the subject. As the assessment in this course
was practical and formative, a key part of the assessment design was to help
students feel a sense of achievement and improvement over the semester.

Data from the end of semester questionnaires indicate that this was indeed the
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case. Regarding general increase of ability and conference, the majority of stu-
dents responded that they felt and improvement in their overall English abil-
ity.

Graph 7

Question 7. Overall, doing the speaking tasks and self-assessment helped
me to improve my English.

Neither agree nor disagree

Srongly agree

B Srongly agree [ Agree [[] Neither agree nor disagree [ | Disagree [ ]Strongly disagree

Graph 8

Question 8. Doing the speaking tasks and self-assessment helped me to
increase my confidence to speak English.
Disagree

Neither agree nor disagree
4%

7%

Srongly agree

B Srongly agree [ Agree [] Neither agree nor disagree [ ]Disagree [ ]Strongly disagree

Also, overall, most of the students felt an increase in their confidence to
speak English. Students remarked in the class that the assessment tasks were

generally more complicated than the speaking tasks they had done in other
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classes and required more preparation and effort. Especially, at the beginning
of the semesters, students’ responses to the individual self-assessment tasks
indicated that they often wrote a full script for their monologue or dialogue and
re-recorded numerous times. Over the course of the semesters, more stu-
dents reported writing notes rather than a full script and recording on average
less times before they were satisfied with the final product. This observation
is supported by the students’ responses to Question 14. Which asked about
the speed at which they could complete the tasks.

Graph 9

Question 14. At the end of the semester I could complete the speaking tasks
more quickly than at the beginning of the semester.

Neither agree nor disagree
15%(

Srongly agree
48%

M Srongly agree [ Agree [[] Neither agree nor disagree [ ]Disagree [ ]Strongly disagree

Out of the 27 students, only 4 did not report a perceived increase at their
ability to complete the tasks faster over the semester.

Generally, students felt less slightly less improvement in grammar and vo-
cabulary knowledge than in speed of completion and overall confidence.
However, the majority still reported a sense of improvement in this area.
Perhaps, this was due to the rules of the assessment tasks which directed stu-
dents to use key vocabulary and certain grammatical constructions, which

were often new to students, featured in the textbook. Therefore students had
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Graph 10

Question 9. Doing the speaking tasks and self-assessment helped me to
improve my grammar.

Disagree

7%

Neither agree nor disagree
Srongly agree

41%

B Srongly agree [ Agree [] Neither agree nor disagree [ | Disagree [ ]Strongly disagree

to understand the meaning of these words and phrases and incorporate them
into their own speech, triggering learning and hopefully memorisation.

Graph 11

Question 10. Doing the speaking tasks and self-assessment helped me to
improve my vocabulary.

Neither agree nor disagree

W Srongly agree [@ Agree [[] Neither agree nor disagree [ ] Disagree [ ]Strongly disagree

As indicated in the responses to Question 1., recording and listening to their
own speech in English was not a regular way of practising English for the stu-
dents. Therefore, students had numerous chances to listen and objectively as-

sess their own pronunciation. In fact, errors in pronunciation, particularly
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Graph 12

Question 12. Doing the speaking tasks and self-assessment helped me to
improve my pronunciation.

Neither agree nor disagree
11%

B Srongly agree [ Agree [] Neither agree nor disagree [ | Disagree [ ]Strongly disagree

sound distinctions that are difficult to Japanese learners such as I/7, 0/s, /z,
were some of the most common errors identified by students in their self-
assessments and pointed out in the feedback from the teacher. Surely, this led
to an overall increase of consciousness of pronunciation, particularly problem-
atic sounds.

Finally, more than one third of the students chose Strongly agree when asked
about improvement of their spoken fluency.

Often, during in-class speaking activities, it can be struggle for teachers to
have Japanese learner speak at length on any topic. Due to factors such as
general shyness, concerns about grammatical accuracy, lack of vocabulary or
general lack of knowledge or even a clear opinion on a subject, students are
often reticent to give more than short answers. In completing the recorded
speaking tasks, students were forced out of their comfort zone, and made to
speak at length and in depth about a range of topics.

Overall, considering one of the key considerations of this class was to cater

for intermediate learners who may well have arrived at a learning plateau, the
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Graph 13

Question 11. Doing the speaking tasks and self-assessment helped me to
improve my fluency.

Neither agree nor
disagree
15%

Srongly agree

M Srongly agree [ Agree [] Neither agree nor disagree [ ] Disagree [ ]Strongly disagree

results of the questionnaire were overwhelmingly positive. Indeed, students

claim to have felt that they got better at speaking English.

Feedback from the Teacher

The most time consuming and difficult part of this assessment design from
a teaching and administrative standpoint was providing personalised feedback
to each student for each of the speaking tasks. This required a lot of time to
listen to each student’s recording numerous times and point out errors, with
corrections, explanations and advice. Deciding which errors to highlight and
which to ignore was also difficult. Receiving feedback with too many errors
identified could be overwhelming and demoralising to the students. However,
from a teaching perspective, the types of errors and frequency of the errors
provided a lot of useful information to the teacher in re-teaching points from
previous classes and informing future class content. The graph below shoes
that almost all of the students appreciated the feedback and felt it was useful.

Student response: I think speaking task and self-assessment will help me
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Graph 14

Question 15. The feedback given to me by the teacher was helpful.

\

Strongly disagree
3%

Srongly agree

M Srongly agree [ Agree [] Neither agree nor disagree [ ] Disagree [ ]Strongly disagree

notice where I have missed about grammar or vocabulary and pronunciation.
And teacher also checks it and find some mistake in the speaking task and feed-

back for my next class. I think it is very useful for me to improve my English skill.

Enjoyment and Continuation

While “fun” may not be a stated goal of most courses at a university, enjoy-
ment of the learning process is an important consideration and can have a
strong effect on the motivation of students. Question 2. gauged the enjoyment
level of students.

The responses show mixed results. While almost half of the students chose
the response Agree, less than a quarter chose, Strongly agree.

However, a much higher percentage of students expressed a desire to con-
tinue recording themselves speaking as a way to improve their English ability
in the future. It could be inferred that due to the challenging nature of the
tasks, although some students did not particularly enjoy it, they saw these

tasks as useful for their progression as an English user.
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Graph 15

Question 2. I enjoyed doing the speaking tasks and self-assessment.

Disagree
4%

Neither agree nor

B Srongly agree [ Agree [] Neither agree nor disagree [ | Disagree [ ]Strongly disagree

Graph 16

Question 16. In the future, I want to continue recording myself speaking
English as part of my English study.

Srongly agree

M Srongly agree [ Agree [] Neither agree nor disagree [ ]Disagree [ ]Strongly disagree

While the results displayed on the graph appear to be encouraging, they
must be taken with the caveat that no information is available as to whether
students are indeed continuing to record their own speech as a form of inde-
pendent study.

Student response: I really appreciate having us think many kinds of topics in

class and your speaking feedback. Especially feedback, I could understand my
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weak points. So I hope to do a kind of the activity such as feedback in autumn

class as well.

Limitations of This Study

This action research was quasi-scientific in nature. It comprised of a rela-
tively small group of participants/respondents. Also, there is no “control
group” or point of comparison to how the same groups of students react to dif-
ferent styles of speaking assessment. Furthermore, all of the data was self-
reported, which creates doubts regarding its reliability and validity. Although
students voluntarily completed the questionnaire, and were assured that it was
completely anonymous, they may have had lingering concerns that their re-
sponses could have an effect on their final grades for the course. Google
Forms does have the capacity to record the email addresses (which are stu-
dent numbers) of respondents. This function was switched off and it was not
possible to identify individual respondents. However, there this the possibility
that students were not completely convinced that this was the case.
Therefore, due to the factors mentioned above, the conclusions of this re-
search could not be considered generalisable. They are meant only as a guide
or point of reference for educators working in similar contexts with an interest
in curriculum and assessment design who want their tests to give “results”

other than a number or a grade.
Conclusion

From the data collected, and the reactions of students observed by the
teacher the combination of recorded speaking tasks and self-assessment was

seen as a beneficial and meaningful activity by students. This form of assess-
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ment is more practical and logistically easier to administer than other forms of
speaking assessment such as individual interview style tests. Perhaps the
most beneficial aspect, and the part most appreciated by students is it gives
students the opportunity to hear and assess their own production of language

and gives the teacher the ability to provide useful personalised feedback.
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Appendix A
Speaking Task and Self-Assessment Survey
AE—=F 2 REE AT 2T v — b
* Required
The information collected in this survey will be used for research purposes. Names
and students numbers will not be recorded. This information will not be used for
grading.
COT V= FOREBENEE, TIRHNOOICOMER ST T, FHEEFS -
RAFREENT, BB EINSZ LIEHY FHADT, IEEICHELT
{7280, *
Continue K~ Ts
Question 1. Before this class have you had the experience of recording your speak-
ing and listening to your own English? ERfi1 : D7 5 A% %#%d 501, H
DWREFEEFE L TWLDedE L, Mwilertb)ILer? *
I regularly did this. EHIIZ L T 72
Many times fff£d L7 & 3% > 72
A couple or a few times [0 L 722 &A% - 72
Once —E7ZIF L 72
Never 7z\»

Question 2. I enjoyed doing the speaking tasks and self-assessment. B[] 2 :
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Speaking Task (A Y —F > 7 i) & Self-assessment (H CEFEAl) (2, HEk%
HoTlhMlogELinr? *

Strongly Agree 5 < %9 E 9

Agree Z 9 H9

Neither agree nor disagree &5 56 & HF 2 %W

Disagree 1) ) EBb%wn

Strongly Disagree % 9 b7\

Question 3. I felt there was a direct connection between the speaking tasks and
class activities/class textbook. 'Z[# 3 : Speaking Task (A ¥ — & » 7 i) 13,
7 I ANTHH S NHRERCITTONZT 7 74 €7 410, BEREGEGSH S L
ELFELAA? *

Strongly agree i< %9 &L 72

Agree ) &L 7z

Neither agree nor disagree &H 5 L 52w

Disagree ) ZH)BE LR > 7

Strongly disagree % 9 & U 2> 7z

Question 4. Doing the speaking tasks and self-assessment caused me to revise the
class content and textbook. 'R 4 : Speaking Task (A VY —F v /i) &
Self-assessment (H CEEAG) 1, 7 I AREBEONEEZEEH T L0IZTLL
FLA,? *

Strongly agree & T %o 72

Agree %~ 7z

Neither agree nor disagree £©H 5 & 552 %W

Disagree & ¥ V) X372 h o7z

Strongly Disagree 4= { %3727 h > 72

Question 5. Doing the speaking tasks and self-assessment helped me to remember
grammar, vocabulary, phrases and pronunciation advice learned in class. 2[4 5 :
Speaking Task (A ¥ —F > /i) L Self-assessment (H ) (X, 7 T A
WTHALZREFREOIE - 3% - KB BEEWRLT LD LE L ? *
Strongly agree & C & -7

Agree %3572
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Neither agree nor disagree £©H 5 & 552 %W

Disagree & F V) L7z h o7z

Strongly Disagree 4 { %3727 h > 72

Question 6. Doing the speaking tasks and self-assessment helped me to understand
my strengths and weaknesses in English. E[ 6 : Speaking Task (A ¥ —F
J ) & Self-assessment (H CEHMN) &, HOOWEEDSGE LTS LT,
xRS 0L E L ? *

Strongly agree & T L&V, - 72

Agree %357z

Neither agree nor disagree &H 5 L 52 W

Disagree & F ) %7z h o7z

Strongly Disagree 4= { %3727 - 72

Question 7. Overall, doing the speaking tasks and self-assessment helped me to im-
prove my English. “ZRj 7 : Speaking Task (A ¥ — &% v 7 iEfH) L Self-
assessment (H CaFAli) 1&, EFEO ECRLLE LA,? *

Strongly agree & T L&V, - 72

Agree %357z

Neither agree nor disagree &H 5 & 52 W

Disagree & F ) L7z h o7z

Strongly Disagree 4= { f&3L727 700> 72

Question 8. Doing the speaking tasks and self-assessment helped me to increase
my confidence to speak English. 'ZRi 8 : Speaking Task (A ¥ — & » /iREH)
& Self-assessment (H CEFAl) X, HEiEZFEETHEOMEICHRE B E L
/AN

Strongly agree & T %o 72

Agree .- 7z

Neither agree nor disagree & H 5 & 52 %W

Disagree & ¥ V) X372 h o7z

Strongly Disagree 4= { & .72 % h > 72

Question 9. Doing the speaking tasks and self-assessment helped me to improve

my grammar. ‘Z[ 9 : Speaking Task (A ¥ — 3 7 3fi#8) L Self-assessment
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(A CRHM) (&, CENERRETOIELEE Lr? *

Strongly agree & T %3572

Agree 3o 7z

Neither agree nor disagree &H 5 L 52 W

Disagree & % ) %72k h o7z

Strongly Disagree 4= 3172702572

Question 10. Doing the speaking tasks and self-assessment helped me to improve
my vocabulary. EfH10 : Speaking Task (A ¥ —F » 7 i) L Self-assessment
(A CRFM) (&, FEmNEZRIETOCELbE Lzr? *

Strongly agree & T L&V, » 72

Agree %37z

Neither agree nor disagree &H 5 & 52 W

Disagree & % ) 1%iL7zeh o7z

Strongly Disagree 4= { %3727 > 72

Question 11. Doing the speaking tasks and self-assessment helped me to improve
my fluency. 'ER11 ; Speaking Task (A ¥ — & » 7/ #ffH) & Self-assessment
(HOREM) (&, £D ALA—-RICHFELAFH T LI rbEz Lz, ? *
Strongly agree & T L&V, » 72

Agree %3572

Neither agree nor disagree &H 5 & L F 2 W

Disagree & % ) &7z o572

Strongly Disagree 4= { 31727025 72

Question 12. Doing the speaking tasks and self-assessment helped me to improve
my pronunciation. B 12 : Speaking Task (A ¥ — F ¥ /i) & Self-
assessment (HCAFHll) (&, FEEO EZIRL LT L, *

Strongly agree & T & -7

Agree %37z

Neither agree nor disagree &5 5 & HF 2 %W

Disagree & % ) & 3727572

Strongly Disagree 4= { 372705 72

Question 13. Through doing the speaking tasks and self-assessment, I became
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better at noticing mistakes in my English. 'Z[#13 : Speaking Task (A ¥ — %
v 7 ) L Self-assessment (HCAF) %38 LT, B OEFEOBEVIZ L
NEROLZEDNTEDLL) I oz BnEF? *

Strongly Agree 5 < %9 &9

Agree Z 9 E 9

Neither agree nor disagree &H 5 & 52 W

Disagree ) %9 Ebwn

Strongly Disagree % 9 Bb 7\

Question 14 At the end of the semester I could complete the speaking tasks more
quickly than at the beginning of the semester. E[H14 : SFHHOG T D 12X 5
L, O Y 1213 B AT Speaking Task (A ¥ —F ¥ 7 38H) #5EH$ 5
A= FPRL o2 E LT TH? *

Strongly Agree 5 < %9 &L %

Agree &L 5

Neither agree nor disagree &5 5 & HF 2 %W

Disagree % 0 €9 &KL %zw

Strongly Disagree % 9 J& U 72 \»

Question 15. The feedback given to me by the teacher was helpful. ER15 : #
Mz o BFEIES NI T 4= RNy 73T Lr? *

Strongly agree & T » 72

Agree %37z

Neither agree nor disagree &5 5 & HF 2 %W

Disagree & % ) %7277

Strongly Disagree 4= { 37270572

Question 16. In the future, I want to continue recording myself speaking English as
part of my English study. EM16 : #FEOMIM HEO—D2E LT, Thnrbd
B h%E L B0t ThE v BnE e ? =

Strongly Agree 50 < %9 B9

Agree Z 9 JE 9

Neither agree nor disagree &5 5 & HF 2 %W

Disagree » ¥ 1) # 9 Ebimn»
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Strongly Disagree % 9 b7\

Question 17. Please write your feelings or opinions about the speaking tasks and
self-assessment. B [ 17 : Speaking Task (A ¥ — F v 7 iffH) & Self-
assessment (FCEHI) 122V, ELZZLRBERFHNE, LokIkil
ETHRVOTHRIZHENWTZE v,

Appendix B

Speaking Assessment Tasks

Speaking Task 1
Using animals for entertainment should be banned.

Do you agree or disagree with this statement?

Rules
Say your opinion clearly.

Support your opinion with three reasons and examples.

>
>
> Use signposting language (page 28) to organize your ideas.
> Speak for 1-2 minutes

> Record your voice and send it to me as an attachment  (754).
>

Complete the self-assessment after the lesson.

You can:

v/ Write notes.

v/ Practice and record as many times as you want.
v/ Use your textbook.
v

Use the Internet/ Dictionaries etc.

Speaking Task 2

Discussion Customs and Traditions

Record a discussion between two people. The discussion should be two min-
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utes long.

® The people have opposite opinions.

® You will play both people.

® You should say “A” or “B” before you change character.
® Each person should speak at least two times.

® Use phrases from pages 44-47 to help you.

® Good luck!

Topic Choices:

VVVYY

Big traditional wedding ceremonies are a waste of time and money.
Elementary school students should not use social media.
Shopping online is much better than going to real shops.

Children have to participate in traditional festivals.

Speaking Task 3

Give a Presentation about a famous person from history.

Appendix B

Your presentation should be between one and two minutes.

s

R

Use the outline on page 65 to help you
Include some personal opinions not only facts
Use synonyms to avoid repetition

Speak with confidence

Be careful about pronunciation of times, years and dates

Speaking Task 4
Have a discussion about using smartphones while walking.
Choose two characters from below and record a conversation between them.
Incorporate personal experiences and opinions into the discussion.

Propose ideas to fix the problem.
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<> The conversation should be about 2 minutes.

Character A

You are a nurse at a hospital. You
have noticed that accidents caused
by using smartphones while walking
have increased. Pedestrians should
not do this.

Character B

You are student. You use your
smartphone while walking all the
time, even when you cross the road.
You have never had an accident. You

think it is OK.

Character C

You are a parent who takes your
children to school every morning.
Every day, you see teenagers using
smartphones while crossing the
road. It should be banned.

Character D

You are a business person. You are
very busy and you often use your
smartphone while walking. The gov-
ernment should punish people who
look at their phones while crossing
the road, but not people who are just

walking.

Speaking Task 5

You are members of a city council (fi5%%). The city has decided to develop
a large piece of land. There are two different plans. Some members of the

city council want to build a new shopping mall. Others prefer to build a

park.

<~ Have a discussion about the two plans.

<> Choose two characters from below and record a conversation between them.
<~ Talk about the advantages and disadvantages of these two plans.

<> Use the phrases and vocabulary from pages 102 and 103 to organize your

ideas.

<> The conversation should be about 2 minutes.
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Character A
You are a parent. You want your
children to spend more time out-

doors and be active.

Character B

You own a small convenience store
in the city and you are worried that
a new shopping mall will be bad for

your business.

Character C

You are a university student. You
think the mall will be a good place
for young people to hang out and
also be a good place for students to

get a part time job.

Character D

You are the owner of a fast food
chain. You want to open a new res-
taurant in the mall and expand your

business.




NBSCAERE  E12%

Recorded Speaking Tasks as
Formative Assessment

in Intermediate English Classes

Adrian WAGNER

This paper reports upon an action research project to incorporate formative
assessment into two intermediate level English oral communication classes
for second year students at a university in Japan. Recorded speaking tasks
were incorporated into the class at regular intervals throughout the semester.
These tasks were closely based on the class and textbook content. After com-
pleting each task students re-listened to their submissions and completed a
self-assessment report. Then, the teacher would listen to all submissions and
provide a detailed feedback form identifying errors and giving personalised
feedback. At the end of the semester, students completed a questionnaire de-
signed to measure their reactions to and perceptions of learning outcomes of
this assessment style. Overall, the students reported that doing the challeng-
ing speaking tasks, analysing their own language production, and receiving
personalised feedback was a valuable learning experience. The results sug-
gest that formative assessment is a valid tool for language teachers who want
their assessment tasks to not merely provide justification for a final grade but
also to motivate students and enhance learning outcomes.



