EARE D 5
B B OB R

B AR R AR & BRI AR D 2 M H b0 BEIZBIT L
I TR IR, EBOII 2=y — Y g VT TULELRRR
MRS 2 2 O L) IOV TIE, (1) BIRIGHGERIERE R 132
fLawvweEnwif ry =74 A% LONY;, (2) #EICED, BRI
PRI R EMICENL T 2 L W) EWA Y —T = 4 ADNY;, %
LT, (3) WRMNHIERDA 7y bANORODEZ 2 RETHEHERL
BIRBFREOAE—=FT7 v TICHMKT 5 L ERT25VA V¥ =T 24 AD
V#5738 % (Ellis & Shintani, 2014, pp. 94-95). AFTlx, (3) D1
YF =7 2 A ADOVYTIEARE O 5 A Do

N\ H w

1. TH4—HRXF> - THh—LETH—HX - F> - TH—LX

BOSHRBORVELZIRY LS L &, {HEEOEBIIEAICERS
RO FIZ7c 2 ohb, FHOEXEBROVTNEZERHLT LML - T
ZOWER IR YV EDbo TEIz, BREBWRIE, Theth, ke aia
=Y avIlEZ AL TEL, —BIZ, FILVEI X ISR
FECHTARBE L TRIAZ2BDTHD, I3 2=y —Ya VEEHT

F—T =N CEIE, 5 TA—HRAF Y TA—RETF—H A F
Yoo 7 A=A X, WORKRE L WRIGIEY, $RET5ik
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=%

EiEHTE (Communicative Language Teaching) 1%, Sikx —H O
EELTALEZEZICNTLREIE LTHELTE7 (Brumfit & Johnson,
1979, p. 3)o LA L, EER, I 2= —3 3 YEHROEITRO R TEK
DI RN TVIARY 725, B OLE) OTITR-> TE oL vwbh T b,
72721, WORAMEII—FIIZ > 72bIFTld v,

BoEERER, 9, BRICEREZ Y THE (Form-Focused In-
struction) &, EBRIZHE S Z Y4 T7/5#E (Meaning-Focused Instruction)
WCRELGFBIENTE D, E6I2, BRITELEZ Y THIFER, 74—
HA A 7x—24 (Focus on Form) &, 74+ —HA-F ¥ - Tr—
2 X (Focus on Forms) IZX453 52 &N TE S, BRITEME LT
R BRICERZ N TREORBT 2RIV T+ — DA A V-7 4 —
Ll Be LIehoT, 74—hA-F - T+—2biF, 3322/ —V3
YOPTERICENEZAN TR S, LIS LT, KR, BT HER
EMTLHLIFELEW) ZLIZhD, 2OLHIC “EmEEE, PR
ROWFTNICHEBMEUTELDESVICE ST, 32047 a3 VIZXS
THIENTESL (MDo LT, Y FOIRNBOMMEROMIZ, T
EEROWTNE ENLZTERTL22ICL T, WOokiEEr 7
Ya yPEATWYS,

TH—NAF V- TF—2Ah

TF—HAF v I—==7 TIA—HNAF Y T —LA

K1:74—HAFV - TH—2,ETF—HA - FV: T+ —LR
(Ellis, 2001; Loewen, 2011 {2#2<)
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THA—AA K YT H— AR, (BRI EREE S 9, Ldio
T, 7= AAF YT+ — KX TIE, WIRIISCERI % FaiicfeR L,
ZORARDTI HFH A X2IT7He T2, 7H—NAF YT+ — L XTI,
2 HNEMMEROFH I L TWT, ZOBHEMEDILS SR & 4
VL TWwb, INOLOHAZ 70y 70X HI—D20EDMALIFAZ L
WL o TERRPHEIN T L W) VB TH D, ZOiYE, M
¥ 9N (structural syllabus) ' Z V50T, WY k) SEER 3444

DAI2=r—vary hO=—XEEHICHEL T2 DI TIE LV,

LT, SildaIa=yr—Ya voBRTHIEVIEZIC
D&, ¥ AV ML 53 (task-based syllabus) ZHWT, 33224 —
TaviEHOR TERICEN ALY T L2 E-RELADPD D, LIS
B CEMERICDEREEZMTEE2LVIDON T+ =N A F VT F —
LDEZFTThH D, SBENITTERZINT S22 LEVBH LD, AHED
WhES 726 Th D, M, 2I2=r—2 a3 VIHEOPT, EEORM
o 7RISR 7 4 — PNy 7 2 5.2 TBERITEEZ T 3 ¥ 5, L7
BoT, TH—HAF ¥ 7r—KIHEFRMIITERICERELTT
V525, BANOEEOY 7 PIVEICB L TREI S W), BENT
(incidental), BKfil§RY7: (spontaneous) b D TH b, K1F7+—H A -

K1 Tr—HAF Y T =L THr—HA - F ¥ Tr—LADIKW,
i (Ellis, 2012, p. 272 & — &btk Zs)

THA—NAF ¥« TH—2A T —HAF v« T —hR
Rl 32z —TaroiEa SREITE DR B
DYy TBFENY XY
RO M R (message) 3 (code)
VINAOHHE | AT MY TN R PAV
EEE- AR y A7 I ¥4 X
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FU T A—LET A= NAF Y T A= AADEARNREVE T LD
2bDTH b,

Long (1991) i, d &bt a3za=r—3 a3 v EoOMEIIHD L2ETIE
T 4= KNy 2R EORIGHN R (reactive) FREE T+ —H A-F VT —
Ak XATWz25, Ellis (2001) 1356471 7% (proactive) $HED 7+ —7
Ak Y T —LOHIIEDDL L) kol 2FED, K2ITIRTED
2, 74—=HAF ¥ - Tr—=201F TIa=r—aGEhoLEo
RSN T 2720 5 25TIE7 4 — RNy 70 X ) %ML D
DT THL, FMSNLHERHEZFFIST 7 LTHL L) atmn
% (planned) d Db &,

PR 7+ —=A A - F ¥ - 7r—2TlX, MEEZ2LLEbLRLEX
HHEANCHFEL, TEA 7y bORIZERMICRELZY, 7Y Ty
OB THRHEDOERZEL SE2) LTRAIEE I RAFTLVIHOTH
b0 BRI 7 A —H A -F ¥ -7+ —ATlE, HEEZZERZ1DOT,
ZNDHRY R UAED M TL 0 —T, BWENBETH—HA -4 Tr—
AT, BEL 22 BRI TE > T izdZiEiibiz 5, L72hT-
T, ENEFNORRUNIEZEDMT 5 N5 MEIEE < k% v (Ells, 2001, p.
16; Loewen, 2011, pp. 583-584) o

R CTHN, BB THNR, T7+—AA - F ¥ - 75— LIFERIE

R2:.TF—HA F VT =Lk TFr—hA - F T —AAIBITAHF
BEOEN L 54 (Ells, 2001, p. 17 % —HBtZ)

H B HEEOF /MR | NRE %2 CEEH O3
TA—AR KV« TF—AX K g OB HIZHEF
. RIRY | RER T DI HIC
TH—HAF Y TH—A
I | Bk I HEPH I 2
TH—HARF Y I—=F EUS IIE 2B
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HAELRTZLROP TR 2, TORICBWTIBRICEREYTT 4 —
HA KV TH=L ARl BRAL, TH—AA-F ¥+ I—=2
YT, BWRICEMEYSYTTEBY, ML h s GEEAE RV,

AT, 7H—HAF Y Tr—RETH—NA-F Y TH—A
ZOW N %S o FF 25 -7 7 a—F (Natural Approach) R4 ~—3 3
v - 7u %5 A (immersion program) 7% & O EMIZH N %2 4T -HgEI1T,
EEERICIEEZMIT 20T, ARETIERDY b v,

2. BREVIEE EBARAVIES

BT, BREBEROWTNICERZ L TLEN W) BLED» S, 303k
B84+ T Y a v EGE L, REITIE, SHEERCEDX ) ITHEREYST
eV BlED S, CEREE DT 50 CEIEO TR IIYIRIvE
3 (explicit instruction) & K/RAYFEE (implicit instruction) @ 2 FEFHAS
H 5o HRIBEIZEXWSH (intentional learning) % 9 &AL, W&
MY I8 9228 (incidental learning) % #5945,

WRMfEE 1, SERICERELTIEDO17% (attract) $HEX EHT
5o BEDEREZTIEDOT TV L EREFTHERLZDLDTH B, AjED
ERICEREGTE2F6N501E, ZORKXDHZ-> TS (salient) #»
5THb. SmldaIa=lr—YaryOEREELTELZTWDERS, B
RICEME N TELEREL, T332 —2YaroxLeiesbhni)
(2, BEITIS U ICERTb S, BEERdaIa=r—va Yy
WE L Vo Z2ROP TR SN, BHZMEHBSEH I NG, LoT, #
IO R EHFE ORI 2o

Sz L, BRIIRE TR, SERICFEBEOERELE L (direct) o
FEEZENTWSERIHMTH S, HEE [H] L) RBUZEZ, #
MOBNE X 2K SN L. WRIWIFE TR, SHREEHEFDL I
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F 3 BE/RIVIEE & BRIYIEE (De Graaff & Housen, 2009, p. 737 (285 <)

IR I3 BRI 35
SRR 2B SRS R L
SdaIa=yr—YarvoEAThs | SHIEONRTH S
I CHilkE AT b S FHE R CHRICIE SN TnD
TIa=y—varoEBELRLRW JIa=hr—YaroXEens
HEERIESOIRO W TR S B HAER AL SOIR 2 & 25 L TR s b
B OB R SCEHFE DI 2 v BRI O P RSB A3H
BARERR O A i 728 % 323 % HEE R M & I 7-fE % Erte

MIROFRELTLELZOENT VD, LD > T, HEBRIZREIZ
% () Y IR THANCRO LN TW5, LT, HERRIZ
SOMR2 & 53 L 7- Bi—30 ke L TR &b, HEEX OB OF M35 1,
ZOBNIECEHFEMEH SN b, ZO#E, a32a=Fr—Yarojih
ZIEOTLEILEND 5. #E TIIHEROHIE S W CRHHE 2 &
& (%3

3. BEBHEKICLDPE

(1) EEHEICKZ9EE
WEFTARATEZ2O058IE, EH60Ew) LHHNEDLOT, #
DFEFHURIIBIT L LEREL T L7201 T L3 LV, €2 T,
EBOBIIBIT 5 CERE L BB L, FREHEICL 508 E R
RT

ERIE N2 Y TRIEIE, M21RTEH1, 9, SHEEAICEE
AN S5 GTIRE L, EEOBEICIN T A KIGRIREIZGE S L
%o TLT, BATWIREIIEMALIEE & SRR S D, Bk
ALHR B IR 7 SCEFLR &R R Bl L 2 A 7 2 &, FabLEiRE
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- B
bl 4{:ﬁ%myx7 —~®

JeAT O HY
ey £ 7y MLE —B)
Bt % ?flﬁh%—{:

o MLE -
RA—, 77 h7y ML —©
KISigE — F[IE7 14— K1y 27 -0

B2 $#5EJEIC X 5503 (Ellis, 2012, p. 277 & — %)

A 7y MREE Ty Ny ML E &L, BUSWIREIEETIE7 4 — F
/§‘77%/él\tfo

(2) HBBHEALE_EEZF/BEOME

M 3132 DIEFEIC L B5HICHESNT, TNENOIREEDN, 6
CERAROMED LD L TwADONEIR LI DTH L,
B32Rd L9, BSHOBHBRICHE D LIEPIE, KEL
ST B L EEbEE (@), 4 7y ML (®), 7Y N7y MLE (©),
ZLC BE74—=FnNv s (D) D428H 2. KH (1) ZEDE
FHENEDOEGEE (—) CHELTWE2E2RLTWwS, £ 7 b
A VTATTHDITEA Ty ML (B®) BSLETHAHI LTV

®
l

4T b —> AYFAY —> STYRT Y —>T T4
! (i) 1 i
® © ()

X 3: 8 SR AARE & g (Ellis, 1998, p. 43 % — 5Bt %)
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ETTHRV. LT, YATATHLHRPARRICIEOSNTT Y b7y b
WHL (©) PLETHEIEDBVI TTH v, FFal TR EITERLIEE
(@) XD BHELARNAHEY, FTE74—Fn Ny (D) LLTT
TEFY P EEZS—L TR TRL, AV Ty bE2BE=S—1LT
Wb ZETHbB, 2%, WRIMERIEA Ty 20T M7y MCE
B3 RCOBEKTE= Y —o&k#Elx 7L T,

4. BIEEHED TR HE

AETIE, FLEHREAMEREOZTNENOREICBNWT, LX)k
FEFERED LI ICHD L DD EZDO TG E R HTHL MY
%o

(1) 427y ruoE

SHREMEA Ty Mo lhTE s, T, FHEBRA Ty b e A v
TA 7 LRTNIER S R, Ellis (2012) 134 ¥ 7y MZEDIREZ B
T3 < (exposure-based) 15E & 230 (response-based) 1§
BICHHEL, 512, miEEA 7y bokhn (enriched input) &4 ¥
7 v b ®iEft (enhanced input) 2 L7z (K4). #iFiEA > 7 v b
O, 2F), HELTLHSHEERNIMNSHE (frequency) (2RI L,
BEEA YTy bOH-, oF ), HELTZEHEXOBIOEAV (sa-
liency) WZBHE T 5, X512, RS20 < #5i#1d TPR (Total Physical
Response) & 4 >~ 7y MLPgE (Processing Instruction) * 12 SN 5,
WINRS A Y7y PRI OST A A TIRIEE L TWA7S, [ id ey
o T, BBEZBEIEDSEY 20 ERLELTHIET %,

— 128 —



SCEARE O

4 7y o
BEERICHD < fgs
§%L%O<hﬁg{:4y7vbmﬁm

{vabﬂﬂ+
TPR
st ﬁ0<h§‘{:

4 7y MLEEE

41427y MTIEDIRE (Ells, 2012, p. 285 & —#BIZ)

(2 77y Mo

TNy MBS EZEDLI LTI FEFTH RV, TN Ty b %
T5ZEE, BRIARADT 7 AZAE =2 LIFTC, BHEOmBs %
R#T 5, LrL, 77 b7y FPOKRFIEHRG S ZHOLZ E721TTER
Vo 7Y M7y MEILEHENDGAOE %) 3L, EMSOMEICOE
W9 %o

77 b7y FPOBEHEZETVEBLEETVEELAEZEZ 6N
(K5 EFVEMLOBRMKBIE LT, BE, B ZHEoBEmY 2%
##8 (pattern practice) £ CHRIL BV V4 E O CHEEH OF L% X%
CEBAT A, 72 (EXOIRETIE, EFVLESATEO—EE

ATHCEBUIORITE I ETHD0, ETVLELH2TENEZEZIIL
TEXLEEDDDLEDNDH L, LirL, THHDOETVIEN LEOMEIL,
WIENL B S - RBOEROHAZ B2 T, HOOFMIERD AR
ANV EW) HEYRD L.

EF VL
7vb7vb%@—{:

EFVHML
K5: 7% 87y Moo fgH
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EFVERLAO-FIELT, Tyt f I T4 Y TOBRIZ, ETNVX
ZRESTIZ, 9, HPETALIENBITFONA, ZOREZ, AfEIEH
SREE (want) 2&EFIFTS (can) 22 EDF v v FITRD X,
MEBNWTE, HDELVIEEGTIICLPAS RV & 2T 5 (Swain,
1995)0 L7eASoT £, 77 M7y b5 22 LI2& o T, B OMER (55
R) CROPELIEDPEETH D, SRV ENHLIDICERE,
BRIV ERDHDEDICZDZTVHEBDLIL RV E VS FZHG DGR
¢ Z & (noticing-the-hole) 2%, A4 ¥ 7 v bOBNITEE % MIT 5 B
DT hb, E5IC, FNPELVWEREERIZZADO C (noticing-the-form)
EonlF &b (Swain, 1998). LT, AEDSIELWEEER L HGO
B 2EHLEEER L OENIIR OV (noticing-the-gap) & X212, FH
S (restructuring) AT b, TDXHIZ, Ty Ty bOEEMIL, R
Fi, 47y bOBEREENLEET o

@) ETEZ«4—KnNvY

HFEDOERT A 58EETRTIELWLDTH S LIERL RV, Lzdis
T, 7987y b L7cH#ES 7238525 IEL TR B LEDVH D, TOFTIE
TA—= RNy 758 %T v 7742 (uptake) &\, EIIE7 1 —
Ny 7339 F vk, BRDIIMEIE (repair) 21 b,

Lyster & Ranta (1997) 234% % L7z 6 M DETIE 7 4 — KNy 7 Jil&IE,
RAIRT LI MME2HZE52ICELT, £ ¥ 7y MEME (input-provid-
ing) &7 7 M7y MR (output-prompting) 2 TE S, /2, L0
EDCHRBDPIELT, WIRIZRTEER RN 2 B IN L, £
LT, A7y M- 79 M7y FNER LR - BRI & 2AED
BHIEIWZLY, 4205 4 S5 TE S (Ellis & Shintani, 2014),

INHD4DODY A TDFTIET 4 — F2Ny 7O LTIE, K
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FA4:FNET7 4 — BNy 7048 (Ellis & Shintani, 2014, p. 265 (285 <)

WAy WIRIY
4 7y Rt SWVE L HH/RIYETIE

o B EL 2 5 S R
TR bk TR AL 2ok i

HIE LT, ozBHANRETHIUIA v 7y MR, BEEHCTHET Y
b7y NERTRINT 5. F72, BIIE7 4 — RNy Z 13RI S
2T, BENPZNICRK ORI EHRNICES 2 2 023X v (Aljaafreh
& Lantolf, 1994, p. 471)

(4) B#EEEZR7Y

Al L7z k912, BERALIRRIC X 0B L22BDRIARRE, FTE7 1 —
PNy Z7ELTTINT Y FEEZY—FH72FTHRE, ATy bad
EB=ZF—F b, D2FY, ATV IRLTI MY MIELTRXTOERE
TE=Y —OHE#HERIZLTVD, 2F), T Ty b€ —F2
7202, FZ, ATy VEAVTA 75702, WENIZRIOD
MR T D 5o HIRIAROBER L, IO %
HilkAL s 27 SRR TH Y, BilAby 2 7 13BRE R & BwEn o ¥
AT0H5 (K6)o WTNDIATET—5 LEEPOHE I N5,
ERENMOZRILY 271, F— 7 OBH - FHICLY, BESLKN
KB L TR 2 FHEERWZEE2, 2F ), BHHIOMWGITICKD

ARG
Hikiby 2 2 %
BEn
6 BHikibsy 2~
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NEDY AT THD, LirL, WEHHIZE - TiE, ToFiHEAD®EN
WEDE ) BRBERVBDHL2O0FTREOLLLLWEEDND L. BWREMHEO

Bty 2 71%, @B (Cognitive Grammar) ZHEH LT, ER0E

WAERDENZED L ) IZKMEN T2 D0 % A2 SE 5,

5. £&8

AFCIE, LEEEEZ 3OOWHMMP LM - S L7z, $L0b L,

@ CikfrEIE, BRICHEEL T T = A - F V- Tr =1L,
TI2=F—Ya YORTERICESZ Y TS, LEIDE L OB
WHEEBTE T A =D A - F ¥ - TH—=L0H b,

@7+ —H A F ¥ T4 —NIIFEEVHEIET B H T2 FHEC T
LCH 7 L&) e 5N ARIEEL, AEDOMEVIN U TEIER S
DT T ET BIMFENHIEND S

@ UHREICIFHEAEE L EIPRNIFE L, FEEETIEOT 50
RTEED D % o

@R A Y T HREIE, BATIIRE L OB IIREIC BT & %, &
BT, EATHIEEIZIIRIN AR O 2 720 O BREALIRE L, KERA
REOTEIODAL YTy MLELE T N Ty MLELE &S AR LB
BIZTHTE b,

QI ESHEEEOA YTy MRS T Y NSy MCEL KT UL
AL FRICHEL TV b,

b=
1 MY 9 320%, Wy 9782 (grammatical syllabus) & d i Twb,
2 [HeE 5] 13FREFMN (techniques) RIRETNE (procedures) # &,
HRAIZ, [T§EDE (method) | &, EEHEO Huka<T, 77u—F, 7
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FA Y, BEFIECHERENL, 77 —-FISHERSHEH R T & A,
FHAL NI T TN, B, EEREMO&LE % & (Richards & Rodgers,
1986) o

3 A7y MLEREIL, Lee & VanPatten (2003) 12 L+, fikaifb 4 » 7 v
M&®) (structured input activities) (2 & ) HBM{L XN 5, Ellis (1993) 1,
C DOIGE % R & X 7 (interpretation task) & X A TW5,
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A Classification of Grammar Instruction

SHIMADA Katsumasa

Linguistic knowledge can be categorized into implicit knowledge and
explicit knowledge. To explain the relationship between implicit knowl-
edge and explicit knowledge, there are three different positions: (1) the
non-interface position, in which explicit knowledge cannot directly trans-
form into implicit knowledge, (2) the strong interface position, in which
explicit knowledge can transform into implicit knowledge through prac-
tice, and (3) the weak interface position, which sees explicit knowledge
as contributing indirectly to the acquisition of implicit knowledge by
assisting in the noticing of gaps and insufficiencies in the learner’'s knowl-
edge. In this article, I will attempt to make a classification of grammar
instruction from the position of the weak interface.

Grammar teaching, or Form-focused instruction (FFI), can be clas-
sified into three types: Focus on Form (FonF) vs. Focus on Forms
(FonFs), implicit instruction vs. explicit instruction, and methodological
options regarding approaches to implementing the techniques and proce-
dures involved.

FonF instruction is an approach that involves an attempt to induce
incidental learning through instruction by drawing learners’ attention to
linguistic forms while they are communicating. FonF contrasts with Fon-
Fs, which involves intentional learning on the part of the learners, and
the primary goal of which is to help learners to master grammatical fea-
tures listed in the structural syllabus, and the primary focus of attention
is code as opposed to message.

As for the second type of classification, it is possible to make a distinc-
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tion between implicit instruction and explicit instruction. The key differ-
ence lies in whether the instruction attracts or directs attention to form.
Implicit instruction attracts learners’ attention to examples of linguistic
forms with the aim being the inferring of rules without conscious aware-
ness on the part of the learners. On the other hand, explicit instruction
directs learners to attend to grammatical forms and develop metalinguis-
tic awareness of their rules and constructions.

As both FonF vs. FonFs and implicit vs. explicit instruction distinc-
tions are of theoretical interest and abstract, they are not adequate
as a basis for classifying FFI at the classroom level. The final type of
classification, which appears to be more concrete than the others, is a
methodological option-based framework, in which FFI can be divided
into proactive FFI and reactive FFI. Proactive FFI can further be cate-
gorized into consciousness-raising tasks which are directed at developing
learners’ explicit knowledge, and input-based and output-based language
processing which have the aim of fostering implicit knowledge. It should
be noted, as the weak interface position claims, that explicit knowledge
can perform the function of working as monitor at all the stages from in-
put through output during language learning processes.
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